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ABSTRACT 
Introduction 
The specific emphasis of the study was to explore the relationship 
of stress to life events and administrative tasks. The major purpose was 
to identify those factors related to personal life and the job which 
influence stress for administrators as perceived by educational 
administrators. 
Methodology 
The study was exploratory and relied on the survey technique. 
Each of the 79 principals was sent a questionnaire that requested 
general demographic data and consisted of three self-report instruments 
which were the Taylor Manifest Anxiety Scale, Holmes-Rahe Life Event 
Scale and the Tasks Analysis Profile. This information was tabulated 
into tables showing demographic data of sex, age, marital status, years 
of experience in Fulton County, years of experience and last degree 
earned. A computer analysis using multiple regression and correlation 
analysis was made, using SPSS, to statistically assess the correlation 
between variables. 
Subj ects 
Of the 79 principals in the Fulton County Public School System 
in the State of Georgia, 47 were involved in this study. Twenty-two 




1. Administrative tasks (as measured by the Tasks Analysis 
Profile) are not fundamental sources of stress for educational 
administrators. 
2. Life events (as measured by the Life Event Scale) are 
fundamental sources of stress for educational administrators. 
3. There is a significant relationship between life events 
(as measured by the Life Event Scale) and stress (as measured by the 
Manifest Anxiety Scale). 
4. There is no significant relationship between the importance 
of an item and the amount of stress perceived. 
5. Tasks identified as human were perceived as more stress 
inducing than technical or conceptual tasks. 
6. Male respondents experienced more life events than females 
(as measured by the Life Event Scale) while female respondents rated 
higher on the Manifest Anxiety Scale. 
Recommendations 
The following recommendations are made as a result of this 
study: 
1. That further study be done to identify specific task 
items that directly cause stress. 
2. That educational institutions responsible for training 
administrators re-examine course requirements and increase the number 
of courses, activities and experiences in interpersonal, human and 
social relations areas to broaden the coping potential of educational 
3 
administrators. 
3. That measures be established to identify persons at major 
crisis levels and that these persons be monitored to make sure that 
the school does not suffer and that the administrator is referred 
for help. 
4. That administrators should learn good organizational skills 
that can be incorporated in their personal and professional life in 
order that anxiety be reduced and needless conflicts due to the 
presence of anxiety be avoided. 
5. That administrators become familiar with the demands and 
expectations of their job in order that any anxiety that may be present 
due to incoherent or inarticulate expectations be avoided. 
6. That administrators become aware of the effects of stress 
and ways to resolve or cope. 
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Every individual is subject to stress. Throughout life, individ¬ 
uals continually experience events that elicit reactions of alarm and 
subsequent responses follow to protect that individual. While the in¬ 
dividual adopts coping mechanisms to aid in adjusting to stress, sus¬ 
ceptibility cannot be escaped but the influence of that susceptibility 
can be minimized. 
In this world where life experiences are becoming increasingly 
more unpredictable, rapid and subject to continuous change, the individ¬ 
ual is left with the task of coming to grips with a variety of demanding, 
tension-producing situations that are sources of stress. In the face of 
such situations, resources to cope with stress are sometimes inappro¬ 
priate or nonexistent. 
The stresses weighing upon administrators are multiple and extend 
not only through educational structures but also exist on intrapersonal 
levels as well. Stress is of internal and external complexity since 
administrators have great burdens and wide ranges of responsibilities. 
Stress may have both physiological and psychological concomitants. 
Stress is commonly associated with hypertension, gastrointestinal 
disturbance, fatigue, insomnia, worry and depression. Because the 
effects of stress are manifested in so many ways, it is difficult to 
isolate single events as the source of stress. It is possible, 
1 
2 
however, to explore and delineate conditions and situations that 
may promote stress. 
According to Garry and Kingsley,^ for some individuals stress 
situations may increase arousal and raise the efficiency of performance. 
For other individuals who are said to be already highly aroused, stress 
may further increase the level of arousal and thereby decrease per- 
2 
formance. Roger Heyns further asserts that persons who are highly 
prone toward anxious behavior are more susceptible to stress and tend 
to become less flexible and more rigid in problem-solving techniques, 
less discriminating in responses and more variable in their performance. 
Since efforts to condensate for feelings caused by stress vary, the 
responses of administrators also vary. Given this context, several 
points of interest could be enumerated. The subject of stress and 
stress-related factors is enjoying more and more attention; the research 
on these topics is varied and highly theoretical. There has been a 
paucity of systematic studies, some investigators have attempted to 
delineate factors involved in concerns, awareness and coping behavior, 
frequently reaching contradictory conclusions because of differing 
research methods. It is generally agreed, however, that the greater 
the stress, the greater the chance of illness. This, being true, 
indicates the need to look closely and carefully at stress as it 
Ralph Garry and Howard L. Kingsley, The Nature and Conditions of 
Learning (Englewood Cliffs, N. J.: Prentice-Hall, Inc., 1970), p. 329. 
2 
Roger W. Heyns, "Stress and Administrative Authority" G. K. 
Smith, ed., Stress and Campus Response (San Francisco: Jossey-Bass, Jnc., 
Publishers, 1968), pp. 168-173. 
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relates to educational administrators. 
Statement of the Problem 
The present study is an inquiry into stressful situations as 
perceived by educational administrators. It identified stressors 
related to the personal life and job of the educational administrator. 
This particular problem is integrally related to the topics of anxiety, 
tension and crisis management but it goes a step further. A consideration 
of the identifiable factors in life that affect the administrator moves 
the concern away from the purely theoretical examination of stress to 
the humane. The administrator, and all of the challenges, pressures, 
responsibilities and institutional expectations, provides fertile soil 
for research and investigation. Moreover, because the administrator 
is first and foremost human and not a mechanical being, any investigation 
automatically becomes important. 
Purpose of the Study 
The purpose of this study is to identify those factors related 
to personal life and the job which influence the perception of stress 
for educational administrators. The specific emphasis of this study 
explores the relationship between stress, life events and administrative 
tasks. 
This research explores the following questions as they relate 
to educational administrators: 
1. Are administrative tasks perceived as fundamental sources 
of stress for administrators? 
4 
2. Is there a relationship between life events, as measured 
by the Holmes-Rahe Life Event Scale, and anxiety, as 
measured by the Taylor Manifest Anxiety Scale? 
3. Is there a significant relationship between anxiety, as 
measured by the Taylor Manifest Anxiety Scale, and the 
perceptions of stress and importance as related to 
administrative tasks and indicated by the Tasks Analysis 
Profile? 
4. Is there a significant relationship between the importance 
of tasks that are human, technical and conceptual and the 
amount of stress that is perceived in each category? 
5. Is there a significant relationship between the sex of 
the respondents and the Manifest Anxiety Scale scores and 
the Life Event Scale scores. 
Statement of Hypotheses 
The specific research hypotheses were as follows: 
1. There is a significant correlation between perceived stress 
in personal life, as measured by the Holmes-Rahe Life Event 
Scale, and the perceived stress on the job, as measured by 
the Task Analysis Profile. 
2. There is a significant correlation between the Taylor 
Manifest Anxiety Scale and the Holmes-Rahe Life Event Scale 
as evidenced by the aggregate high scoring on each. 
3. There is a significant correlation between the perceived 
importance of administrative tasks and tasks perceived as 
5 
stress inducing. 
4. There is a higher correlation between the perception 
of tasks which involve human skills (as more stress inducing) 
and tasks involving technical and conceptual skills. 
5. There is a significant correlation between the sex of 
respondents and the scores on the Manifest Anxiety Scale 
and the Life Event Scale. 
Scope and Limitations 
This study is exploratory and provides an examination of the 
factors identified by administrators as inducing stress for administrators. 
The data relies heavily on retrospection and self-report which is bound 
to yield certain subjective errors. Specific demographic data was 
supplied by respondents and inferences are made accordingly. 
The study examines the possible relationship between stress from 
life events and perceptions of stress in administrative tasks. The 
study examined the relationship between levels of anxiety (which in¬ 
dicates the presence of stress) and the perception of stress. The 
study does not attempt to show a causal relationship between stress and 
performance of the tasks; nor does the study attempt to isolate stress 
as the only factor that significantly influences perception of per¬ 
formance of administrative tasks. Rather, it serves to define the 
relationship that exists between levels of anxiety, life events and 
administrative tasks. 
Definition of Terms 
For the purposes of this study, the following terms, as defined 
6 
below, are used throughout: 
1. Stress - "The state manifested by the specific syndrone 
which consists of all the nonspecifically induced changes 
within a biologic system. 
2. Stressor - "That which produces stress.'^ 
3. Stress situation - "Anything that acts upon the body or 
3 
organism that causes stress." 
4. Life events - "Situations to which everyone is exposed to 
a greater of lesser extent in the natural course of life. 
These situations include experiences such as marriage, 
birth of a child, divorce and death of a loved one. 
5. Anxiety - "A reaction to certain experiences, a state of 
the person that is known from what he says, how he acts, 
or from the physiological changes that are associated with 
it. It is an intervening variable, a state hypothesized 
to be brought about by certain conditions but which, in turn, 
has certain consequences or effects."^ 
^Hans Seyle, The Stress of Life ("New York: McGraw-Hill Co., 
1956), p. 54. 
2 
Ibid., p. 64. 
3 
James C. Coleman, Personality Dynamics and Effective Behavior 
(Chicago: Scott, Foresman and Co., 1960), p. 149. 
4 
B. S. Dohrenwend and B. P. Dohrenwend, Stressful Life Events - 
Their Nature and Effects (New York: John Wiley and Sons, 1969), p. 1. 
5 
Richard S. Lazarus, Patterns of Adjustment and Human Effectiveness 
(New York: McGraw-Hill Book Company, 1969), p. 184. 
7 
6. Administrative tasks - The duties that are assigned to 
and performed by the administrator to fulfill the respon¬ 
sibilities of the job. For the purposes of this study, 
administrative tasks will be delineated according to human, 
conceptual and technical skills for coordinating the 
activities of the organization. 
7. Human skills - "Primarily concerned with working with 
people and is demonstrated in the way the individual 
perceives his superiors, equals and subordinates and in 
the way he behaves subsequently. It involves group dynamics 
and interpersonal relations and is a vital part of every¬ 
thing the administrator does."'*' 
8. Conceptual skills - "The ability to visualize the enterprise 
as a whole including recognizing how the various functions 
of the organization depend on one another. It involves 
coordinating and integrating all the activities and interests 
2 
of the organization toward the basic theoretical framework." 
9. Technical skills - "Specialized knowledge, analytical ability 
within a specialty area that implies an understanding of and 
proficiency in a specific kind of activity particularly one 
in a specific kind of activity particularly one involving 
^Robert L. Katz, "Skills of an Effective Administrator," Harvard 
Business Review, 33 (January 1955): 34. 
2Ibid., pp. 35-36. 
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methods, processes, procedures or techniques. 
The remaining chapters of this study are presented as follows: 
Chapter II. Review of related literature. This chapter 
includes an historical overview of the study of stress and its 
conceptualization; the relationship of life events and stress and 
administrative behavior. 
Chapter III. The research design. The exploratory nature of 
this study uses the technique of the survey with the questionnaire as 
the instrument to provide the necessary data. The study uses the 
variables of level of anxiety (as measured by the Taylor Manifest 
Anxiety Scale), life events (as measured by the Holmes-Rahe Life 
Event Scale) and administrative tasks (as measured by the Tasks 
Analysis Profile) to explore the perceptions of administrative about 
the relationship between stress, life events and administrative tasks. 
Further insights are given about the administrators perceptions based 
on specific demographic data such as age, marital status, sex, years 
of experience and the last degree earned. 
Chapter IV. Presentation of data. This chapter summarizes 
the information from the respondents with appropriate tables. 
Chapter V. Findings, conclusions, implications and recommendations. 
This chapter presents a general discussion of the perceptions of the 
researcher and includes a synthesis of findings with possible implications 
and suggested recommendations. 
Katz, p. 34. 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Stress is by no means new to humanity. It is a concept and con¬ 
struct that involves subjective feelings such that many interchange the 
words stress, pressure, frustration, tension and anxiety to indicate the 
mixed feelings as a result of ambivalence and conflict. Research has 
revealed that meaning is lost when such substitution occurs. Although 
terminological variations to define and study stress exists throughout 
the disciplines, it is a universally agreed truth that stress is a uni¬ 
versal human and animal phenomenon that results in intense and dis¬ 
tressing experience and this experience is a tremendous influence on 
behavior.* Since stress can not be directly observed, it must be in¬ 
ferred when physical consequences or manifestations emerge and emotional 
reactions occur. There have been a variety of studies conducted on the 
physiological behavioral consequences of stress. 
Lazarus gives an historical context which is significant in 
understanding stress. Lazarus reviewed numerous studies beginning with 
the work of Luria who in 1932 studied motor behavior that signified 
stress reactions. Cannon in 1939 studied stress using the homeostatic 
models that have played a role in physiological approaches. This 
^Richard S. Lazarus, Psychological Stress and the Coping Process 
(New York: McGraw-Hill Book Co., 1966), p. 2. 
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theory became the root of many later theories which include the works 
of Hans Seyle. Massermann in 1943 was among the first to study stress 
from a psychological approach but dealt with degrees of stress.'*' 
Lindermann followed in 1944 with studies of stress and concentrated on 
stress as a response to grief and the efforts a person uses to cope 
with the loss due to grief. 
In 1945, Grinker and Spiegel also began to research stress in 
regards to genuine danger over a prolonged period of time. Grinker and 
Spiegel used stress to mean any unusual condition or demand of life and 
conflicting demands that affected behavior. They emphasized stress con¬ 
ditions and various mechanisms of stress. During war time, literature 
related to stress was directly related to the war. Ruth Benedict in 
1946 related her analysis to cross-cultural settings during the war 
emphasizing the conditions psychological stress produced. By 1947, 
Cantril studied stress as related to widespread panic due to bomb 
threats. 2 
From these beginnings, a wealth of studies then flourished on 
stress situations, the impact of impending diaster as creating stress 
and adaptive behaviors that emerge. By 1956, Hans Selye had developed 
a theory based on the physiological approach by Cannon. 
Hans Selye was perhaps the first and foremost theorist to note 
^Ibid., pp. 2-22. 
2Ibid. 
3 
Hans Seyle, The Stress of Life (New York: McGraw-Hill Book 
Co., 1956) , p. 55. 
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and develop a theory to explore the effects of stress utilizing a 
physiological orientation. According to Seyle, "there is no way of 
appraising the state of stress apart from the changes it produces." 
He emphasized the long range effects of stress on the body and found 
physical reactions to stress which he characterized as the General 
Adaptive Syndrome (GAS). The GAS was so named because of its general 
effect upon the body. It was said to be adaptive because of its 
ability to stimulate adjustive defense mechanisms and thereby maintain 
or protect the individual. The GAS was said to be a syndrome because 
the manifestations were dependent upon each other. The GAS evolves 
into three separate stages which are the alarm reaction (AR), the 
stage of resistance (SR) and the stage of exhaustion (SE). Seyle was 
instrumental in reconceptualizing stress and studying stress over 
prolonged periods of time rather than as incidents in isolation. The 
alarm reaction is characterized as the body's defense force in the 
face of stress. The stage of resistance is characterized as the stage 
where the body learns to adapt to particular stresses. The final 
stage, or stage of exhaustion is the biological response to prolonged 
stress. Biologically, it became evident, all through this research 
that there will be a wide range of differing perceptions of the same 
? 
stress stimuli. 
Although Seyle’s theory dealt primarily with the physiological, 
1 




psychological approaches also use that model. Psychological approaches 
to stress emphasize stimulus-response in that stress is viewed as a 
situational aspect that produces disturbed reactions. Of those 
psychological approaches, Wolff, Friedman, Hofer and Mason''’ examined 
the reactions of parents of child-patients terminally-ill with cancer 
and emphasized the role of coping behavior. They compared the physio¬ 
logical evidence of stress reactions of parents who did not cope with 
the stress to parents that did. They found that those parents who 
2 
were able to adopt coping mechanisms actually experienced less stress. 
Psychological approaches also support the premise that all persons 
experience stress differently. Psychologists emphasize the effects of 
stress on the individual in terms of his frustrations, conflicts and 
pressures. They account for variations as existing in terms of the 
duration, significance, interpretation of the stress and the presence 
of lack of tolerance to stress. Not only does the literature reveal 
that behavior is affected by the presence of stress, behavior is 
affected by the level of anxiety as well. 
Stress is inescapable, therefore psychologists see adjustments 
as a major area of concern in stress literature. The studies of Cannon ; 
1 
C. J. Wolff, S. B. Friedman, M. A. Hofer and J. W. Mason, 
"Relationship Between Psychological Defenses and Mean Urinary 17 Hydro- 
xycorticosteroid Excretion Rates: I. A Predictive Study of Parents of 




Walter B. Cannon, Wisdom of the Body (New York: W. Norton and 
Co., Inc., 1939), p. 52. 
13 
Liddell‘S; CombsAusubel and othersBasowitz and others^ from 
1939 to 1944, indicate that there exists a correlation between the 
levels of stress and behavior. This level of stress is more commonly 
characterized by anxiety. Combs, in his research, emphasized the 
change in perception that occurs under stress.^ Combs further 
suggested that it is impossible and/or difficult for an individual 
to interpret and reinterpret a situation or see significant emerging 
relationships under stress. In a study by Jones, additional support 
is given for this premise. Jones found that persons who experience 
high anxiety tended to be rigid and inflexible with narrow insights 
to new problems.^ In other words, as stress increases, objective 
thinking decreases. 
Selye reached the conclusion that "stress is a part of life. 
H. S. Liddell, "Conditioned Reflex Method and Experimental 
Neurosis," Personality and Behavior Disorders, (New York: The Ronald 
Press Co., 1944). p. 89. 
2 
Arthur Combs, "Intelligence from a Perceptual Point of View," 
The Journal of Abnormal and Social Psychology, 47 (1952): 662-673. 
3 
David Ausubel, Herbert Schiff and Morton Goldman, "Quali¬ 
ficative Characteristics in the Learning Process Associated with Anxiety," 
The Journal of Abnormal and Social Psychology, 48 (1953): 537-547. 
4 
Harold Basowitz and others, Anxiety and Stress: An Interdiscip¬ 
linary Study of Life Situations (New York: McGraw-Hill Book Company, 
1955, p. 3). 
5 
Combs, 1952, pp. 662-673. 
L. C. T. Jones, "Frustration and Stereotyped Behavior in Human 
Subjects," Quarterly Journal of Experimental Psychology, 6 (1954): 
12-20. 
14 
It is a natural by-product of all our activities."1 Through the 
research of Thomas Holmes, Richard Rahe, Bruce Dohrenwend, Barbara 
Dohrenwend, Lawrence Hinkle, Jr., David Mechanic and Sheppard G. Kellam, 
specific life events have been delineated as stressdul and contributing 
factors in the etiology of various somatic and psychiatric disorders. 
Hinkle asserts that 
 the ordinary activities of daily life--the ingestion 
of food, or the failure to ingest food; muscular activity, or 
the absence of muscular activity; breathing, or not breathing; 
sleeping or not sleeping; --all affect the dynamic steady 
state. Their effects are not qualitatively different from 
those of the 'stressors' that are used in the laboratory. It~ 
has been aptly said that 'to be alive is to be under stress.' 
Throughout the research on life events, it is found that persons 
adapt to their life chances in different ways and that the intensity of 
the life changes also affect the adjustment to be made to cope with or 
handle the life event. Irrespective of race, sex, age or status in 
life, certain life events are significant for all. The life events of 
marriage, widowhood, divorce, marital separation, pregnancy, birth of 
first child, birth of other children, illness or injury, death of loved 
one or important person, beginning school or training, school graduation, 
job promotion, job demotion, retiring from work, being laid off or fired 
from a job, change of residence for better or worse, new hobby, drop 
hobby or vacation appear most frequently in life event inventories and 
3 
are agreed to be universal in nature. These life events as a source 
1Seyle, 1956, p. 299. 
2 
L. E. Hinkle, Jr., "The Concept of 'Stress' in the Biological 
and Social Sciences," Science, Medicine and Man, 1 (1973): 43. 
3 
Dohrenwend and Dohrenwend, p. 174. 
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of stress are invaluable for delineating the nature of response patterns 
that may be associated with differential types of groups. 
According to Coleman,'* stress over a period of time leads to 
fragmented deviate and disintegrated thought processes. Korchin and 
2 
Basowitz found repeatedly in their studies that stress impaired 
perception, judgment, learning and remembering. Coleman further 
asserted that different stresses were responsible for eliciting a wide 
range of differing emotional patterns. For example, hostility is 
aroused by frustration, fear is aroused by the presence and/or threat 
of specific dangers and anxiety is aroused by undefined threats all 
3 
of which affect the behavior of the individual. 
Anxiety is a response to certain conditions. The concept of 
anxiety is inseparable in a study of stress. Just as stress is an 
inevitable by-product of modem life, so is anxiety.^ Anxiety affects 
the individual in two basic ways--at a minimal level which leads to a 
defensive orientation and on a prolonged basis which chronically 
mobilizes the body for action. The level of anxiety a person experiences 
largely affects the responses he will have to experiences in life. 
Anxiety reflects the individuals propensity to react in situations that 
1 
Coleman, p. 170. 
2 
Sheldon J. Korchin and Harold Basowitz, "Perceptual Adequacy 
in a Life Stress," Journal of Psychology, 38 (1954): 495-502. 
3 
Coleman, p. 170. 
4Ibid. 
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threaten. The highly anxious person is easily threatened and threatened 
by a greater variety of situations. The converse is said about a person 
with low anxiety. The presence of anxiety is inescapable. 
Ausubel and others also support the premise that anxiety has an 
affect on stress levels on subsequent behavior. Slight anxiety is 
generally stimulating and thought to be a catalyst for productive 
behavior. Moderate anxiety is characterized by less spontaneity, 
habitual behavior, maintainence and narrowing and distortion of 
perception. Severe anxiety is characterized by breakdowns of the 
organization of behavior; unadaptive, random-appearing patterns, 
irritability, impaired and/or faulty judgment.'*' 
Behavior is holistic; therefore using a purely physiological or 
psychological approach is inadequate. It is necessary to examine the 
perceiving, imaging, remembering, thinking, desiring and feeling com¬ 
ponents of behavior as well as the physical being. Both sides in¬ 
fluence behavior. Both sides are influenced by stress. 
Research on the relationship of stress to administrative 
behavior is not as readily available. In fact the task of delineating 
administrative behavior is subject to much scrutiny and diversity. 
Simon takes the point of view that administrative behavior is a set of 
tools suitable for describing an organization. Campbell and others 
refer to administrative behavior in educational administration as 
Ausubel and others, p. 537-547. 
2 
Herbert A. Simon, Administrative Behavior (New York: John 
Wiley and Sons, Inc., 1947), p. 9. 
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evolving around two vantage points--the administrator as the initiator 
of action which includes such behaviors as training, informing, sup¬ 
porting, advising, rewarding and designing, and the administrator as 
the recipient of actions either against his will, by choice or without 
his knowledge.* 
Katz had identified yet another way of examining administrative 
behavior. Katz feels that administrative behavior is best described 
in terms of technical, human and conceptual skills which are inter¬ 
related. Human skills focus primarily on relationships and behavior 
among the superordinates and subordinates and emphasizes interpersonal 
and group relations that effect morale and motivation. Conceptual 
skills utilize the ability to visualize the organization as a whole 
and coordinate all of the activities and interests of the organization 
within a specialty area and emphasize educational methods, processes, 
? 
procedures and techniques. 
Administrative behavior is affected by the resources--human, 
technical and conceptual--that are available to the administrator. 
These resources serve as support systems that assist the administrator 
in crisis management and intervention; task and defense-oriented 
behaviors; perception and organization; and balancing risks, satisfactions 
and costs. The quality and quantity of human, technical and conceptual 
1 
Roald Campbell, Edwin M. Bridges, John E. Corbally, Jr., 
Raphael 0. Nystrand and John A. Ramseyer, Introduction to Educational 
Administration (Boston: Allyn and Bacon, Inc., 1971), pp. 211-225. 
2 
Katz, pp. 33-42. 
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resources influences the administrators' ability to withstand stress 
and select choices of action that promise the best balance of risks. 
The resources may exist in the form of a happy marriage; adequate 
competencies; supportive friends; good health; realistic frame of 
reference; adequate income; positive self-concept and sound values; 
satisfactory living and working conditions and realistic goals, the 
administrator constantly gains support from these resources which are 
said to balance demands. The more demands, the more resources are 
needed. The lighter the demands, the more moderate resources may be 
to allow for balance created by various sources of stress. 
The converse to the resources are the demands that serve as 
sources of stress. These demands arise out of human, technical and 
conceptual areas as well. Examples of sources of stress are failures; 
fears; unsatisfactory living and working conditions; sickness; anxiety 
and worry; quarrels; unrealistic goals and feelings of inferiority. 
A study by Holmes and Rahe^ examined the effects of changes in life 
events on the behavior of individuals. They found that persons who 
had experienced a high degree of less pleasant life events over a period 
of two years experienced a high level of stress and were subject to all 
kinds of psychologically and physiologically related ills. Inferences 
may be drawn here to indicate that such changes in the individual 
would also infer changes in the behavior of that individual. 
In Colemans' concept of emotional mobilization, he allows for 
Thomas Holmes and Richard Rahe, "The Social Re-Adjustment Rating 
Scale," Journal of Psychosomatic Research, 11 (1967): 213-218. 
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extra resources that enable an individual to behave effectively. He 
reverified that environmental demands, resources and limitations 
influence the behavior of any individual irrespective of his/her 
position.^ For an administrator, the demands, resources and/or 
perceived limitations will influence the way that individual handles 
situations in terms of whether the administrator becomes task-oriented 
or defense-oriented. The demands, resources and/or perceived limitations 
will also influence the administrators' leadership style and subsequent 
behaviors. 
Although many attempts have been made to study the effects of 
stress, the literature does not reveal many successful attempts to 
explore the relationship between stress and administrative behavior. 
The two are, it seems, inseparable and thus warrant study. 
1 
Coleman, p. 184. 
CHAPTER III 
RESEARCH DESIGN 
Procedures and Methodology 
This chapter enumerates the procedures and methodology used in 
this study. The study is exploratory for the purpose of obtaining 
information and discovering and exploring relationships between per¬ 
ceived stress, life events and administrative tasks as perceived by 
administrators. 
Methodology 
The seventy-nine principals of the Fulton County School System 
were sent questionnaires that consisted of general demographic data, 
the Taylor Manifest Anxiety Scale, the Holmes-Rahe Life Event Scale 
and the Task Analysis Profile. This information was tabulated into 
appropriate tables showing variables in relation to demographic factors 
and giving the results of each of the scales. 
Procedure 
Prior to beginning the actual research, contact was made with 
the superintendent of the Fulton County School System for the purpose 
of receiving authorization to conduct the study. The superintendent 
consented and sent a letter to each principal requesting his/her 
cooperation (Appendix A). 
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Each of the seventy-nine principals was sent a packet which in¬ 
cluded a letter of introduction, a set of instructions, the instrument 
and a self-addressed stamped envelope. Each principal was asked to 
complete all of the demographic questions in Part I and the remaining 
three parts which contained the Taylor Manifest Anxiety Scale, 
Holmes-Rahe Life Event Scale and the Tasks Analysis Profile. The 
principals were also requested to return the completed instrument 
in the envelope that was provided within three weeks of receiving 
the packet and no later than February 20, 1979. 
Sample 
The total population consisted of seventy-nine school principals 
of the Fulton County Public School System in Fulton County in the 
state of Georgia during the 1978-79 school year. A 50 percent rate 
of return was deemed adequate for this research. The actual rate of 
return was 65 percent with 51 instruments returned with the specified 
deadline. Statistical computations are based on 92 percent or 47 
of the returned instruments. Approximately 8 percent or 4 of these 
instruments were not completed. Of the 47 respondents, 44 percent or 
22 respondents were male and 55 percent or 27 respondents were 
female. 
The researcher feels that the rate of return was due to two 
factors. First, the support of the superintendent and area office 
was present. Secondly, the rate of return was due to the overall 
appearance of the instrument itself--readability, simplicity and 
clarity of instructions. 
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Instruments 
The instruments chosen for this study were the Taylor Manifest 
Anxiety Scale, Holmes-Rahe Life Event Scale and the Tasks Analysis 
Profile. 
These instruments were chosen because they are relevant to 
securing the appropriate data, have a high degree of face validity, 
are standard accepted meaures and are not complicated to administer. 
A brief description of each instrument will follow. 
The Taylor Manifest Anxiety Scale (MAS)'*' - The MAS is a 28 item, 
true-false, self-report measure designed to assess anxiety for the 
purpose of assessing levels of stress. The scale was originally 
constructed by Janet A. Taylor of Northwestern University in 1953 for 
use in a study of eyelid conditioning. Taylor submitted the 200 item 
Minnesota Multiphasic Personality Inventory (MMPI) along with a defi¬ 
nition of manifest anxiety to clinicians who were asked to designate 
items indicative of manifest anxiety. Sixty-five items were initially 
selected with 60 percent agreement. The number of items was later re¬ 
duced to 28 in an attempt to simplify the vocabulary, sentence structure 
and eliminate those items that were ambiguous or difficult to understand. 
The MAS was later used as a self-report measure for testing anxiety 
levels for college students, psychotherapy patients and intellectual 
aptitude. 
The scale has five negatively keyed items (nos. 2, 4, 8, 20, 28). 
1 
Janet A. Taylor, "A Personality Scale of Manifest Anxiety," 
Journal of Abnormal and Social Psychology, 48 (1953): 285-290. 
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The remaining 23 items are positively keyed. The scale is presently 
used to measure predispositions toward anxiety. The MAS was used to 
measure the level of stress-related anxiety. A total score for the 
scale is obtained by summing the scores of all positively keyed items 
and reverse scoring and sunming the scores of all negatively keyed 
items. High scores are indicative of high levels of stress. The mean 
score is 6.36. All scores above and below the mean of indicative of 
high anxiety and low anxiety respectively. The scale was used to test 
for the second hypothesis. 
The Holmes-Rahe Life Event. Scale (LES)’*' - The LES was constructed 
by Dr. Thomas Holmes and Dr. Richard Rahe of the University of Washington. 
The scale is also referred to as the Social Readjustment Rating Scale. 
The LES ranks 43 critical changes in the life of an individual according 
to the severity of their impact. Each of these changes is rated on a 
scale of 0 to 100 which is called a life change unit (LCU). To select 
the life events, assign LCU values and test the validity of those values, 
Holmes and Rahe drew upon a variety of scientific techniques including 
5000 interviews, reviewing medical case histories, administering a 200 
item inventory, revising the instruments and then numerous re-tests 
until the present LES was constructed. It took Holmes and Rahe over 
20 years to develop the scale. 
The LES is designed to measure psychological stress that is 
caused by various changes in life circumstances. Holmes and Rahe 
^T. H. Holmes and R. H. Rahe, "The Social Readjustment Rating 
Scale," Journal of Psychosomatic Medicine, 11 (1967), pp. 213-218. 
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indicated that in a single year an individual may experience 200 or 
more life changes which may be disruptive and thus make him susceptible 
to stress related illness. The scale consists of 43 items. The 
respondent is asked to place a check mark in the "happened" column if 
that life event did occur during the last two (2) years. Then the 
item value is entered in the "your score" column. The total of the 
"your score" column is the total score for 24 months. A score of 
0-149, indicates no significant problem; 150-199, mild life crisis; 
200-299, moderate life crisis; and 300 or more, major life crisis. 
The LES was used to test the first, second and fifth hypotheses. 
The Task Analysis Profile (TAP)^ - The Task Anaylsis Profile 
asks the subjects to indicate the priority they \rould assign to each 
task principals perform in accomplishing the many tasks required to 
execute their duties. The TAP is used to examine the functional role 
of the principal in the school environment. The test has been admin¬ 
istered to principals, teachers and community persons. 
For the purposes of this study, the respondents were asked to 
indicate on a scale of 1 to 10 (a) the inportance that they would 
assign to each item as a task of a principal and (b) the stress that 
the administrator perceives with the task. The list of tasks was not 
altered and consists of the 52 items. For the purposes of analysis, 
the items have been grouped according to the definitions of conceptual, 
Jack A. Culbertson, Curtis Henson and Ruel Morrison, Performance 
Objectives for School Principals: Concepts and Instruments (Berkeley, 
California: McCutchan Publishing Corp., 1974), pp. 64-68. 
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human and technical skills. The items selected as human skills are 
numbers 5, 6, 8, 13, 20, 23, 25, 29, 35, 40, 43, 44, 47, 49, 50 and 
52. The items designated as technical skills are numbers 1, 3, 7, 11, 
12, 14, 18, 19, 21, 24, 33, 34, 37, 38, 39, 41, 46 and 48. The items 
selected as conceptual skills are numbered 2, 4, 9, 10, 15, 16, 17, 22, 
26, 27, 28, 30, 31, 32, 36, 45 and 51. The Tasks Analysis Profile was 
used to test Hypotheses one, three, four and five. 
Data Analysis 
The data analysis required three phases. The first phase was 
computing basic frequencies for the variables of sex, age, marital 
status, years of experience, years of experience in Fulton County, 
prior experience as a principal and last degree earned. This phase 
also included scoring the NIAS, LES and TAP and giving the results of 
each scale by demographic variables. The second phase involved com¬ 
puting the mean, mode, median, standard deviation, standard error, 
range and maximum for each variable. The final phase required the 
execution of an SPSS (Statistical Package for Social Sciences) for 
setting up and executing multiple regression and correlation analysis 
by conputer. The T-test and F-test were used to test the significance 
of the means at the .05 level of significance. The data are presented 
in tables. 
The means, multiple regression data and correlation coefficients 
were necessary for this research. Much of the data is presented in 
means. Mean scores give the average of a group of scores and lend 
themselves for comparison of grouped distribution and thus generalizations 
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may be made to the group. Multiple regression was used because it 
allows one to examine closely dichotomous dependent and independent 
variables. The multiple regression technique yields information 
necessary to assess the statistical interaction and relationship 
between multiple variables. Because of the number of variables 
used in this research, multiple regression analysis was employed. 
This information was necessary to determine the statistical dependence 
or non-dependence between variables. The correlation coefficients 
were employed to compute an average over the measures of association 
among variable. Correlation coefficients are compared with the 
original association to determine what happens in general to the 
strength of association when tested with other variables. 
CHAPTER IV 
PRESENTATION OF THE DATA 
The data of this research will be presented in five parts. The 
first four correspond with the four parts of the research instrument. 
Part I will present the results of the basic profile variables. Part 
II presents the results of the Taylor Manifest Anxiety Scale. Part III 
presents the results of the Holmes-Rahe Life Event Scale. Part IV pre¬ 
sents the results of the Tasks Analysis Profile, Part I presents by 
sex the basic profile variables of age, marital status, years of 
experience as principal, years of experience in Fulton County, principal- 
ship prior to Fulton County and last degree earned. Parts II and III 
present the means and frequencies by sex and basic profile variables 
in tables 1 through 14. Part IV presents a rank ordering of the items 
according to mean scores of their importance and perceived stress with 
the indices of human, conceptual and technical tasks. Tables 15 
through 22 apply to this part. Part V presents an analysis of the data 
by correlation and regression analysis. Tables 23-26 report on this 
data. 
Part I. Basic Profile Data 
This part presents the basic profile data of age, marital status, 
years of experience as principal, years of experience in Fulton County, 
principal ship prior to Fulton County and last degree earned that was 
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requested and supplied by respondents. Of the 47 respondents, 22 (35%) 
were males and 25 (55%) were females. The five categories of age were 
below 35 years, 35-44 years, 45-54 years, 55-64 years and over 65 years. 
None of the respondents of either sex were in the category of below 35 
years. In the category of 35-44 years, 9 males (69%) and 4 females 
(31%) responded for a total of 13. The third category with ages 45-54 
years yielded the largest return with 21 respondents, 9 males (43%) and 
12 females (57%). There were 0 respondents in the age grouping of over 
65 years. The largest number of responses was in the category of 45-54 
years. The categories of 35-44 and 55-64 years had an equal number of 
responses. 
Marital status was divided into five categories which were married, 
single, divorced, separated and widowed. The male respondents who were 
married totalled 19 (51%) and the females 18 (49%) for a total of 37 
married. Of the 10 remaining respondents 2 males (33%) and 4 females 
(67%) for a total of 6 were single. Of the divorced respondents, 
there was 1 male (33%) and 2 females (67%). None of the respondents 
were separated and only 1 female, widowed. The largest number of the 
respondents were married with the remaining categories of single, 
divorced and widowed following respectively. 
The variable of years of experience as principal yielded a wide 
range of responses. The categories were 1-4 years, 5-9 years, 10-14 
years, 15-19 years and over 20 years. In the category of 1-4 years, 
there were 4 males (40%) and 6 females (60%) for a total of 10. In 
the next category of 5-9 years, which was the largest grouping, 7 males 
(41%) and 10 females (59%) responded for a total of 17. The category 
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of 10-14 years yielded 2 males (50%) and 2 females (50%) for a total 
of 4. The category of 15-19 yielded 7 respondents of which 4 (57%) were 
males and 3 (43%) were females. The final category of over 29 years 
yielded 5 males (56%) and 4 females (44%) for a total of 9 respondents. 
According to the years of experience as principal, the category of 
5-9 years had the largest number of respondents. The remaining cate¬ 
gories from the largest number of respondents to the least number were 
1-4 years, over 20 years, 15-19 years and 10-14 years respectively. 
For the variable of years of experience in Fulton County, the 
categories were also 1-4 years, 5-9 years, 10-14 years, 15-19 years 
and over 20 years. The largest number of respondents fell in the 
category of over 20 years, then 15-19 years, then 10-14 years, then 
5-9 years with the least number falling in the category of 1-4 years. 
In the category of 1-4 years, there was 1 male. In the category of 
5-9 years, there was 1 male (50%) and 1 female (50%). In the category 
of 10-14 years, 2 males (25%) and 6 females (75%) responded for a 
total of 8. In the category of 15-19 years, 9 males (60%) and 6 females 
(40%) responded for a total of 14. The last category of over 20 years, 
there were 9 males (43%) and 12 females (57%) for total of 21. 
The next variable considered was whether the principal had been 
a principal prior to employment in Fulton County. Only 5 males (11%) 
had been principals prior to employment in Fulton County. Of the 42 
remaining responses, 17 males (40%) and 25 females (60%) had not been 
principals prior to emplo-ment with Fulton County. 
The final variable considered was the level of education of the 
respondents in that each respondent was asked to indicate the last 
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degree that was earned. The categories for this variable were the 
Bachelor of Arts (B.A.), Master of Arts (M.A.), Certificate (Cert.), 
Education Specialist (Ed.S.), Doctor of Education (Ed.D.) and 
Doctor of Philosophy (Ph.D.). The highest number of responses was 
in the category of master’s degree. The rank ordering for the 
remaining categories was the Ed.S., Cert., Ed.D., Ph.D. and B.A. 
respectively. All of the respondents had completed work beyond 
the level of the bachelor's degree. Of the respondents with master's 
degrees, 15 (58%) were males and 11 (42%) females for a total of 26. 
Of the persons with Certificates, 2 (25%) were males and 6 (75%) 
females. Of the 10 persons with the degree of Education Specialist, 
4 (40%) were males and 6 (60%) were females. There was 1 male (50%) 
and 1 (50%) for a total of 2 persons with a Doctor of Education 
degree. One female had a Doctor of Philosophy degree. 
Part II. The Taylor Manifest Anxiety Scale 
The Taylor Manifest Anxiety Scale (M\S) is a 28 item, true-false, 
self-report measure designed to assess predispositions toward anxiety 
for the purpose of assessing stress. The scale has negatively keyed 
items and 23 positively keyed items. High and low scores are indicative 
of high and low levels of stress respectively. The mean score for 
the scale was 6.36 (Appendix C). 
The mean results of the Taylor Manifest Anxiety Scale are pre¬ 
sented in Tables 1 through 7 by sex according to age, marital status, 
years of experience as principal, years of experience in Fulton County, 
prior principalship and last degree earned. The tables include the 
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frequency of males and females in each category who are above and be¬ 
low the mean. The mean for this research is 6.36. 
Table 1 shows the results of the Taylor Manifest Anxiety Scale 
according to sex. The mean of the male respondents was 6.18 with 6 
males (27%) above the mean and 16 (73%) below the mean. The mean of 
the females was 6.52 with 11 females (44%) above the mean and 14 (56%) 
below the mean with a total of 25. The total above the mean was 17 
(35%) and below the mean was 30 (64%). See table 1. 
TABLE 1 
RESULTS OF TAYLOR MANIFEST ANXIETY SCALE 
BY SEX 
Sex Mean Above Below Total 
Male 6.18 6 (27%) 16 (73%) 22 (100%) 
Female 6.52 11 (44%) 14 (56%) 25 (100%) 
Total 6.36 17 (36%) 30 (64%) 47 (100%) 
The results of the Taylor Manifest Anxiety Scale by age are pre¬ 
sented in table 2. As shown, the categories of below 35 and over 65 did 
not yield any respondents. In the category of 35-44, the mean for males 
was 5.33 with 1 male (11%) above the mean and 8 males (89%) below. The 
mean for females in that same category was 10 with all four respondents 
above the mean. The total mean for that age group was 6.76 with 5 (38%) 
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respondents above the mean and 8 (62%) below the mean. The age group 
of 45-54 had a total mean of 5.76 with 6 (29%) respondents above the 
mean of 6.36 and 15 (71%) below. The mean of the male respondents was 
5.66 with 3 males (33%) above the mean and 6 males (67%) below the mean. 
TABLE 2 




M A B N 
Female 
M A B N 
Total 
M A B 
Below 35 0 0 0 0 0 0 0 0 0 0 0 0 
35-44 9 5.33 1 8 4 10.00 4 0 13 6.76 5 8 
(%) 69 11 89 31 100 100 38 62 
45-54 9 5.66 3 6 12 5.80 3 9 21 5.76 6 15 
(%) 43 33 67 57 25 75 100 29 71 
55-64 4 9.25 2 2 9 5.80 4 5 13 6.92 6 7 
(%) 31 50 50 69 44 56 100 46 54 
Over 65 0 0 0 0 0 0 0 0 0 0 0 0 
Total 22 6.18 6 16 25 6.20 11 14 47 6.36 17 30 
(%) 45 37 63 55 22 78 100 36 64 
The females had 3 (25%) responses above the mean and 9 (75%) below 
the mean with a mean of 5.8. In the age category of 55-64 years, 
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the mean score was 6.92 with a total of 6 (46%) respondents above the 
mean and 7 (54%) below. The mean of the male respondents was 9.25 with 
2 males (50%) above the mean and 2 males (50%) below. The mean of the 
female respondents was 5.8 for the age category of 55-64 years with 4 
females (44%) above the mean and 5 (56%) below. For the age variable, 
the mean of the males for age group 55-64 was the highest and 35-44, 
the lowest. For the females, the mean of the age group 35-44 was the 
highest and 45-54 and 55-64 the same. 
Table 3 shows the mean results of the Taylor Manifest Anxiety 
Scale of the respondents by marital status. Of the married respondents, 
the mean was 6.16 with a total of 11 respondents (30%) above the mean 
of 6.36 and 26 (70%) below. The mean of the males was 6.42 with 5 (26%) 
above the mean and 14 (74%) below. The mean for the females was 5.88 
with 6 (33%) above the mean and 12 (72%) below. For the single respondents, 
the mean was 7.0 with 3 respondents (50%) above the mean and 3 (50%) 
below. The mean of the single males was 5.5 with 1 (50%) above and 1 
(50%) below. The mean of the females was 7.75 with 2 (50%) above and 
2 (50%) below. The mean score for the divorced respondents was 6.6 with 
2 (67%) above the mean and 1 (33%) below the mean. The mean for the 
males was 3 with 1 male below the mean. For the females who were 
divorced, the mean was 8.5 with both respondents above the mean. The 
mean for respondents who were widowed was 9.0 with 1 female being above 
the mean. There were no respondents for the category of separated. For 
the male respondents according to marital status, the category of married 
was the highest and divorced the lowest. For the female respondents, the 
category of widowed was the highest, followed closely by divorced and 
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married the lowest. See table 3. 
TABLE 3 
RESULTS OF THE TAYLOR MANIFEST ANXIETY SCALE 




M A B N 
Females 
M A B N 
Total 
M A B 
Married 19 6.42 5 14 18 5.88 6 12 37 6.16 11 26 
(%) 51 26 74 49 28 72 100 30 70 
Single 2 5.50 1 1 4 7.75 2 2 6 7.00 3 3 
C») 33 50 50 67 50 50 100 50 50 
Divorced 1 3.00 0 1 2 8.50 2 0 3 6.60 2 1 
(%) 33 100 67 100 100 67 33 
Separated 0 0 0 0 0 0 0 0 0 0 0 0 
Widowed 0 0 0 0 1 9.00 1 0 1 9.00 1 0 
(%) 100 100 100 100 
Total 22 6.18 6 16 25 6.20 11 14 47 6.36 17 30 
(*) 45 37 63 55 22 78 100 36 64 
Table 4 shows the results of the Taylor Manifest Anxiety Scale 
by years of experience as principal. The categories are 1-4 years, 
5-9 years, 10-14 years, 15-19 years and over 20 years. The category 
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of 1-4 years had a mean of 7.00 with 4 (40%) respondents above the mean 
and 6 (60%) below the mean for a total of 10 respondents. The mean of 
the male respondents for that group was 9.00 with 2 (50%) respondents 
above and 2 (50%) below the mean. The mean for the females was 5.60 
with 2 (33%) above and 4 (67%) below. The category of 5-9 years had a 
mean for males of 4.00 with 1 male (14%) above the mean and 6 (86%) 
below the mean. The mean for females was 7.40 with 6 (60%) above the 
mean and 4 (40%) below. The total mean for the category was 6.00 with 
7 (41%) of the responses above the mean and 10 (59%) of the responses 
below the mean. The category of 10-14 years had a mean of 7.45 with 1 
(25%) above the mean and 3 (75%) below the mean. The mean for males 
in this category was 10 with 1 (50%) above and 1 (50%) below the mean. 
The mean for the females was 4.50 with both respondents falling below 
the mean. The category of 15-19 years had a total mean of 6.57 with 
3 (43%) respondents above the mean and 4 (57%) below the mean. Of the 
male respondents, the mean was 7.00 with 2 respondents above and 2 
below. For females, the mean was 6.00 with 1 (33%) falling above the 
mean and 2 (67%) below the mean. For the category of over 20 Years, 
the mean was 5.77 with 2 (22%) respondents above the mean and 7 (78%) 
below the mean. The mean for males was 4.80 with all 5 below the mean. 
For females, the mean was 7.00 with 2 respondents above and 2 below. 
For male respondents, the highest mean for this variable was in the 
category of 10-14 years and the lowest in the category of 5-9 years. 
For the female respondents, the highest mean for the variable of years 
of experience was in the category of 5-9 years which was followed closely 
by the mean in the category of over 20 years. The lowest mean for the 
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female respondents was in the category of 10-14 years. See table 4. 
TABLE 4 
RESULTS OF THE TAYLOR MANIFEST ANXIETY SCALE 




M A B N 
Females 
M A B N 
Total 
M A B 
1-4 4 9.00 2 2 6 5.60 2 4 10 7.00 4 6 
(%) 40 50 50 60 33 67 100 40 60 
5-9 7 4.00 1 6 10 7.40 6 4 17 6.00 7 10 
(%) 41 14 86 59 60 40 100 41 59 
10-14 2 10.00 1 1 2 4.50 0 2 4 7.45 1 3 
(%) 50 50 50 50 100 100 25 75 
15-19 4 7.00 2 2 3 6.00 1 2 7 6.57 3 4 
(%) 57 50 50 43 33 67 100 43 57 
Over 20 5 4.80 0 5 4 7.00 2 2 9 2.77 2 7 
(%) 56 100 44 50 50 100 22 78 
The results of the Taylor Manifest Anxiety Scale by years of 
experience in Fulton County are presented in table 5. For the category 
of 1-4 years, the mean was 4.00 with only 1 male respondent who was 
below the mean. The next category of 5-9 years had a mean of 3.5 with 
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both respondents below the mean. The mean for the males was 5.00 with 
the response below the mean. The mean for the females was 2.00 with 
the responses below the mean. In the category of 10-14 years, the 
mean was 7.75 with 4 (50%) above and below the mean for a total of 8 
respondents. For males, the mean was 5.00 with the 2 respondents 
below the mean. The mean for females was 8.60 with 4 (67%) of the 
responses above the mean and 2 (33%) below. 
TABLE 5 
RESULTS OF THE TAYLOR MANIFEST ANXIETY SCALE 
BY YEARS OF EXPERIENCE IN FULTON COUNTY 
Category N 
Males 
M A B N 
Females 
M A B N 
Total 
M A B 
1-4 1 4.00 0 1 0 0 0 0 1 4.00 0 1 
(%) 100 100 100 100 
5-9 1 5.00 0 1 1 2.00 0 1 2 3.50 0 2 
(%) 50 100 50 100 100 100 
10-14 2 5.00 0 2 6 8.60 4 2 8 7.75 4 4 
(%) 25 100 75 67 33 100 50 50 
15-19 9 8.00 4 5 6 6.50 2 4 15 7.40 6 9 
(*) 60 44 56 40 33 67 100 40 60 
Over 20 5 4.80 0 5 4 7.00 2 2 9 5.77 2 7 
(%) 56 100 44 50 50 100 33 67 
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In the category of 15-19 years of experience in Fulton County, 
the mean for males and females was 7.40 with 6 (401) above the mean 
of 6.36 and 9 (60%) below for a total of 15 respondents. The males 
in this category totalled 9 with 4 (44%) above and 5 (56%) below and 
a mean of 8.00. The females had a mean of 6.50 with 2 (33%) above and 
4 (67%) below and totalling 6 respondents. The final category of over 
20 years had a combined mean of 5.42 with 7 (33%) above the mean and 
14 (67%) below the mean of 6.36. The males totalled 9 with a mean of 
4.80 and 2 (22%) above and 7 (78%) below the mean. The highest mean 
for male respondents was in the category of 15-19 years of experience 
in Fulton County. The lowest mean for male respondents was in the 
category of 1-4 years. The highest mean for female respondents was in 
the category of 10-14 years and the lowest in the category of 5-9 years. 
See table 5. 
Table 6 shows the results of the Taylor Manifest Anxiety Scale 
according to whether the principals had experience as principal prior 
to employment with Fulton County. The principals were asked to indicate 
their response with a yes or no answer. Of the respondents who answered 
yes, the mean was 4.80 with all 5 male respondents below the mean of 
6.36. The mean for these respondents was 4.8. Of the respondents 
who answered no, the combined mean was 6.55 with 17 (40%) above and 
25 (60%) below the mean of 6.36. The mean of the male respondents 
answering no was 6.58 with 6 (35%) above the mean and 11 (65%) below 
the mean. The mean score for female respondents was 6.52 with 11 
(44%) above the mean and 14 (56%) below. There were no female 
respondents who had been principals prior to employment with Fulton 
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County. See table 6. 
TABLE 6 
RESULTS OF THE TAYLOR MANIFEST ANXIETY SCALE 
BY PRIOR PRINCIPALSHIP EXPERIENCE 
Category N 
Males 
M A B N 
Females 
M A B N 
Total 
M A B 
YES 5 4.80 0 5 0 0 0 0 5 4.80 0 5 
(%) 100 100 100 100 
NO 17 6.58 6 11 25 6.52 11 14 42 6.55 17 25 
C») 40 35 65 60 44 56 100 40 60 
The final portion of this part concerning the Taylor Manifest 
Anxiety Scale is presented in table 7 and indicates the level of the 
last degree that was earned by each respondent. All of the respondents 
had received degrees beyond the level of bachelors of arts degrees. Of 
the 26 respondents with masters degrees, 7 (27%) were above the mean 
of 6.36 and 19 (73%) below it with a combined mean of 5.61. The mean 
of the male respondents was 5.40 with 3 (20%) above the mean of 6.36 
and 12 (80%) below that mean. The mean of the female respondents was 
5.90 with 4 (36%) above the mean and 7 (64%) below. Those respondents 
with certificates beyond the masters level numbered 10 with a combined 
mean of 7.37 and 5 (63%) of the respondents above and 3 (37%) below 
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the mean of 6.36. Of the 2 male respondents with certificates, both 
were above the mean and had a mean of 11.00. The mean of the females 
in this category was 6.16 with 3 above and 3 below the mean of 6.36. 
TABLE 7 
RESULTS OF THE TAYLOR MANIFEST ANXIETY SCALE 
BY LAST DEGREE EARNED 
Category N 
Males 
M A B N 
Females 
M A B N 
Total 
M A B 
M.A. 15 5.40 3 12 11 5.90 4 7 26 5.61 7 19 
(%) 58 20 80 42 36 64 100 27 73 
CERT. 2 11.00 2 0 6 6.16 3 3 8 7.37 5 3 
(%) 25 100 75 50 50 100 63 37 
ED.S. 4 7.00 1 3 6 7.50 3 3 10 7.30 4 6 
(*) 40 25 75 60 50 50 100 40 60 
ED.D. 1 5.00 0 1 1 5.00 0 1 2 5.00 0 2 
(%) 50 100 50 100 100 100 
PH.D. 0 0 0 0 1 11.00 1 0 1 11.00 1 0 
(%) 100 100 100 100 
The category of respondents with the degree of Education 
Specialist yielded a mean of 7.30 with 4 (401) of the 10 respondents 
above the mean of 6.36 and 6 (601) below. The 4 males had a mean of 
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7.00 with 1 (251) above and 3 (75%) below the mean. The 6 females had 
a mean of 7.50 with 3 above and 3 below. The 2 respondents with the 
degree of Doctor of Education had the lowest combined and individual 
means. The combined and individual means were 5.00 with 1 male 
respondent and 1 female respondent below the mean. There was 1 res¬ 
pondent with the degree of Doctor of Philosophy and the score was 11.00 
which was above the mean of 6.36. See table 7. 
The most frequent response for the Taylor Manifest Anxiety Scale 
was 5 with 13 (28%) of the responses. The score of 4 had 6 (13%) of 
the responses. The scores of 3 and 7 had 5 (11%) each. The scores 
2, 10, 11 and 16 each had 3 (6%) of the responses. The scores of 6 
and 9 each had 2 (4%) of the responses. The remaining scores of 1 and 
12 each had 1 (2%) response. 
Part III. The Holmes-Rahe Life Event Scale 
The Holmes-Rahe Life Event Scale ranks 43 critical changes in 
the life of an individual according to the severity of their impact on 
the individual. The items have been ranked on a scale of 0 to 100 and 
called life change units. The respondents are asked to place a check¬ 
mark beside each event that occured in the last two years. The score 
is the total of the item values for the checked responses. A score of 
0-149 indicates no significant crisis (N); 150-199, mild life crisis 
(M) ; 200-299, moderate life crisis (D) and 300 and over, major life 
crisis (J) (Appendix C). 
This section presents the results of the Holmes-Rahe Life Event 
Scale by sex and age of respondents, marital status, years of experience 
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as principal, years of experience in Fulton County, principalship 
prior to employment with Fulton County and the last degree earned. 
The Holmes-Rahe Life Event Scale gives a score from 0 to 300 plus 
which indicates the presence of life events and the scores, as 
indicated above, rates the level of crisis for each individual. 
The Holmes-Rahe Life Event Scale (LES) by sex indicated a 
combined mean of 134.12 with 30 respondents (64%) having no crisis; 
9 (19%), mild crisis; 7 (14%), moderate life crisis and 1 (2%) 
respondent, major life crisis. The mean for females was 119.76 with 
17 (68%) indicating no crisis; 6 (24%), mild crisis; and 2 (8%) with 
moderate life crisis for a total of 25. None of the females indicated 
major life crisis. 
TABLE 8 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY SEX 
SEX MEAN NO MILD MODERATE MAJOR TOTAL 
Males 150.45 13 3 5 1 22 
(%) 59 14 23 5 
Females 119.76 17 6 2 0 25 
(%) 68 24 8 0 
Total 134.12 30 9 7 1 47 
(%) 64 19 14 2 100 
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The mean for the female respondents was 119.76 with 17 (68%) 
indicating no crisis; 6 (24%), mild crisis; and 2 (8%) with moderate 
life crisis for a total of 25. None of the females indicated major 
life crisis. The mean for males was 150.45 with 13 (59%) indicating 
no crisis; 3 (14%), mild crisis; 5 (23%), moderate crisis and 1 (5%) 
major life crisis. The males had the highest mean and the higher 
percentage of respondents at the crisis level. See table 8. 
The results of the Holmes-Rahe Life Event Scale by age is 
presented in table 9. The age categories were below 35, 35-44, 45-54 
and over 65. 
TABLE 9 




N M D J Mean 
FEMALES 
N M D J Mean 
TOTAL 
N M D J 
Below 35 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
35-44 151.22 6 1 2 0 150.00 2 1 1 0 150.84 8 2 3 0 
C%) 67 11 22 0 50 25 25 0 62 15 23 0 
45-54 162.00 4 2 2 1 124.58 8 3 1 0 140.61 12 5 3 1 
(%) 44 22 22 11 67 25 8 0 57 24 14 5 
55-64 122.75 3 0 1 0 99.88 7 2 0 0 103.07 10 2 1 0 
(%) 75 0 25 0 78 22 0 0 77 15 8 0 
Over 65 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
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There were 0 respondents in the age category of below 35 and 
over 65 years. There was a combined mean of 150.84 for the age group 
35-44 years with 8 (62%) of the responses indicating no crisis; 2 
(15%), mild crisis; and 3 (23%), moderate life crisis. For this 
category, 0 of the 13 respondents were experiencing major life crisis. 
For the category of age 45-54, there were 21 respondents with a mean 
of 140.61 with 12 (57%) of the respondents indicating no crisis; 5 (24%), 
mild crisis; 3 (14%), moderate crisis and 1 (5%), major life crisis. 
Of the 9 male respondents, the mean was 162.00 with 4 (44%) indicating 
no crisis; 2 (22%), mild crisis; 2 (22%), moderate crisis and 1 (11%) 
major crisis. For the 12 female respondents, the mean was 124.58 with 
8 (67%) indicating no crisis; 3 (25%), mild crisis; and 1 (8%), moderate 
crisis. For the males, the highest mean occurred with the age group 
45-54. The highest for the females was age group 35-44. The lowest 
for both groups was 55-64 years. 
Table 10 shows the mean scores of the respondents according to 
their marital status. Of the 37 respondents that were married, 24 
(65%) experienced no crisis; 7 (19%), mild crisis; and 6 (16%) moderate 
crisis with a combined mean of 129.27. The 19 married males had a mean 
of 145.94 with 11 (58%) indicating no crisis; 3 (16%), mild crisis and 
5 (26%), moderate crisis. The 18 married females had a mean of 111.66 
with 13 (72%) indicating no crisis; 4 (22%), mild crisis and 1 (6%) 
moderate crisis. For the 6 single respondents, the mean was 108.16 
with all 6 indicating no crisis. The mean for the 2 males was 116.50 
while the mean of the 4 females was 104.00. There were 3 respondents 
who were divorced with a combined mean of 230.00 and 1 each in the 
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categories of mild, moderate and major crisis. The 1 male respondent 
had a score of 304 which indicates major crisis. The 2 females 
yielded a mean of 193 with 1 respondent indicating mild crisis and 1 
major crisis. There was 1 female respondent who was widowed with a 
score of 182 which represents mild crisis. There were no respondents 
who were separated. The highest mean in both sexes occurred in the 
category of divorced. See table 10. 
TABLE 10 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY MARITAL STATUS 
Category 
Males 
Mean N M D J Mean 
Females 
N M D J 
Total 
Mean N M D J 
Married 145.94 11 3 5 0 111.66 13 4 1 0 129.27 24 7 6 0 
(*) 58 16 26 0 72 22 6 0 65 19 16 0 
Single 116.50 2 0 0 0 104.00 4 0 0 0 108.16 6 0 0 0 
(%) 100 0 0 0 100 0 0 0 100 0 0 0 
Divorced 304.00 0 0 0 1 193.00 0 1 1 0 230.00 0 1 1 1 
C%) 0 0 0 100 0 50 50 0 0 33 33 33 
Separated 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
Widowed 0 0 0 0 0 182.00 0 1 0 0 182.00 0 1 0 0 
(%) 0 0 0 0 0 100 0 0 0 100 0 0 
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The results of the Holmes-Rahe Life Event Scale according to 
years of experience as principal are in Table 11. The categories for 
years of experience as principal were 1-4 years, 5-9 years, 10-14 years, 
15-19 years and over 20 years. The combined mean of the 10 respondents 
for the category of 1-4 years was 160.30. Of those respondents, 5 (50%) 
indicate no crisis; 2 (20%), mild life crisis and 3 (30%), moderate 
crisis. The mean of the 4 males was 222;.75 with 1 (25%) indicating no 
crisis; 1 (25%), mild crisis; and 2 (50%) moderate crisis. The mean of 
the 6 females was 118.66 with 4 (60%) indicating no crisis; 1 (17%), 
mild crisis and 1 (17%) moderate crisis. The category of 5-9 years 
yielded a mean of 134.17 with 11 (65%) of the respondents indicating no 
crisis; 3 (18%), mild crisis; 2 (12%), moderate crisis and 1 (5%), major 
crisis. The mean of the 7 males was 137.42 with 5 (72%) indicating no 
crisis; 1 (14%), moderate crisis and 1 (14%) major crisis. The mean of 
the 10 females was 131.90 with 6 (60%) indicating no crisis; 3 (30%), 
mild crisis and 1 (10%) moderate crisis. The category of 10-14 years 
yielded a total of 4 respondents with a combined mean of 120.75. Of the 
respondents 3 (75%) indicated no crisis and 1 (25%), moderate crisis. 
The mean of the males was 191.50 with 1 indicating no crisis and 1 
moderate crisis. The mean of the females was 50.50 with both respondents 
below the level of crisis. In the category of 15-19 years, the combined 
mean was 108.14 with 5 (72%) indicating no crisis; 1 (14%) mild crisis 
and 1 (14%) moderate crisis. The mean of the males was 111.25 with 3 
(75%) indicating no crisis and 1 (25%) moderate crisis. The mean of the 
females was 104.00 with 2 (67%) indicating no crisis and 1 (33%) mild 
crisis. The final category of over 20 years yielded a mean of 131.00 
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with 6 (66%) indicating no crisis and 3 (34%) mild crisis. The mean 
of the males was 125.80 with 3 (60%) indicating no crisis and 2 (40%) 
mild crisis. The mean of the females was 137.50 with 3 (75%) indicating 
no crisis and 1 (25%) mild crisis. The highest mean for the males 
occurred in the category of 1-4 years followed by 10-14 and 5-9 years. 
The highest mean for the females was the category of over 20 years 
followed by 1-4 years. See table 11. 
TABLE 11 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY YEARS OF EXPERIENCE AS PRINCIPAL 
Category Mean 
MALES 
N M D J 
FEMALES 
Mean N M D J Mean 
TOTALS 
N M D J 
1-4 222.75 1 1 2 0 118.66 4 1 1 0 160.30 5 2 3 0 
(%) 25 25 50 0 66 17 17 0 50 20 30 0 
5-9 137.42 5 0 1 1 131.90 6 3 1 0 134.17 11 3 2 1 
(%) 72 0 14 14 60 30 10 0 65 18 12 5 
10-14 191.50 1 0 1 0 50.50 2 0 0 0 120.75 3 0 1 0 
(») 50 0 50 0 100 0 0 0 75 0 25 0 
15-19 111.25 3 0 1 0 104.00 2 1 0 0 108.14 5 1 1 0 
(*) 75 0 25 0 67 33 0 0 72 14 14 0 
Over 20 125.80 3 2 0 0 137.50 3 1 0 0 131.00 6 3 0 0 
(%) 60 40 0 0 75 25 0 0 66 34 0 0 
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According to years of experience in Fulton County, the categories 
were 1-4 years, 5-9 years, 10-14 years, 15-19 years and over 20 years. 
In the category of 1-4 years was 1 male respondent with a score of 140 
which indicates no crisis. The respondents in the category of 5-9 years 
had a combined mean of 115.50 with both respondents indicating no crisis. 
The score of the male and female respondents was 136 and 95 respectively. 
Both scores were below the crisis level. The category of 10-14 years 
yielded 8 respondents with a mean of 120.75 with 5 (63%) indicating no 
crisis; 1 (12%) mild crisis and 2 (25%) moderate crisis. The 2 males 
in this category had a mean of 57 with both respondents indicating no 
crisis. The mean for the females was 142.00 with 3 (50%) indicating 
no crisis; 1 (17%) mild crisis and 2 (33%) moderate crisis. The category 
of 15-19 had 13 respondents with a mean of 135.38 and 7 (54%) with no 
crisis; 4 (31%), mild crisis and 2 (15%) moderate crisis. The mean for 
the males was 141.00 with 5 (63%) indicating no crisis; and 3, mild 
crisis. The last category of over 20 years had a mean of 141.45 with 
14 (64%) indicating no crisis; 4 (18%) mild crisis; 3 (14%), moderate 
life crisis and 1 (4%) major crisis. The mean for the males was 
183.80 with 4 (40%) indicating no crisis; 2 (20%), mild crisis; 3 
(30%), moderate crisis and 1 (10%) major crisis. The mean for the 
females was 106.16 with 10 (83%) indicating no crisis and 2 (17%) 
mild crisis. The highest mean for the males was over 20 years and 
the lowest was 10-14 years. The highest mean for the females was 
the category of 10-14 years and the lowest was 5-9 years. For the 
combined scores the highest was the category of over 20 then 1-4 years. 
The lowest was the category of 5-9 years. See table 12. 
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TABLE 12 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY YEARS OF EXPERIENCE IN FULTON COUNTY 
Category Mean 
MALES 
N M D J 
FEMALES 
Mean N M D J 
TOTAL 
Mean N M D J 
1-4 140.00 1 0 0 0 0 0 0 0 0 140.00 1 0 0 0 
(%) 100 0 0 0 0 0 0 0 0 100 0 0 0 
5-9 136.00 1 0 0 0 95.00 1 0 0 0 115.50 2 0 0 0 
C%) 100 0 0 0 100 0 0 0 100 0 0 0 
10-14 57.00 2 0 0 0 142.00 3 1 2 0 120.75 5 1 2 0 
C%) 100 0 0 0 50 17 33 0 63 12 25 0 
15-19 141.00 5 1 2 0 128.00 3 3 0 0 135.38 7 4 2 0 
C%) 63 13 24 0 50 50 0 0 54 31 15 0 
Over 20 183.80 4 2 3 1 106.16 10 2 0 0 141.45 14 4 3 1 
(%) 40 20 30 10 83 17 0 0 64 18 14 4 
Table 13 shows the results of the Holmes-Rahe Life Event Scale 
according to whether the principals had experience as principal prior 
to employment with Fulton County. The respondents answered either 
yes or no. There were 5 respondents who answered yes and they had a 
mean of 68.60 with all 5 indicating no crisis. All of the respondents 
who answered yes were males. The combined mean for those respondents 
who had never been principals prior to employment in Fulton County 
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was 141.92 with 25 (60%) indicating no crisis; 9 (21%), mild crisis; 
7 (17%), moderate crisis; and 1 (2%), major crisis. The mean for 
the male respondents was 174.52 with 8 (47%) indicating no crisis; 
3 (18%), mild crisis; 5 (29%), moderate crisis and 1 (64%), major 
crisis for a total of 17. The 25 female respondents had a mean of 
119.76 with 17 (68%) indicating no crisis; 6 (24%), mild crisis and 
2 (8%), moderate crisis. See table 13. 
TABLE 13 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY PRIOR PRINCIPALSHIP EXPERIENCE 
Category 
MALES 
Mean N M D J 
FEMALES 
Mean N M D J 
TOTAL 
Mean N M D J 
YES 68.6 5 0 0 0 0 0 0 0 0 68.6 5 0 0 0 
(%) 100 100 
NO 172.52 8351 119.76 17 6 2 0 141.92 25 9 7 1 
0) 47 18 29 6 68 24 8 0 60 21 17 2 
The final category to be considered by the Holmes-Rahe Life 
Event Scale scores if the last degree earned. The respondents all had 
degrees beyond the bachelors level. At the masters level the combined 
mean was 127.69 for 26 respondents. The majority of 19 (73%) indicated 
no life crisis; 3 (11%), mild life crisis; 3 (11%), moderate crisis; and 1 
(4%) major crisis. For the 15 male respondents, the mean was 139.93. 
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with 10 (67%) indicating no crisis, 2 (13%), mild crisis; 2 (13%), 
moderate crisis; and 1 (7%), major crisis. For the 11 female respondents 
the mean was 110.00 with 9 (82%) indicating no crisis; 1 (9%), mild 
crisis; and 1 (9%), moderate crisis. 
TABLE 14 
RESULTS OF THE HOLMES-RAHE LIFE EVENT SCALE 
BY LAST DEGREE EARNED 
Category Mean 
MALES 




Mean N M D J 
B.A. 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
M.A. 139.93 10 2 2 1 111.00 9 1 1 0 127.69 19 3 3 1 
(») 67 13 13 7 82 9 9 0 73 11 11 4 
CERT. 190.00 1 0 1 0 126.83 3 2 1 0 142.62 4 2 2 0 
(%)' 50 0 50 0 50 33 17 0 50 25 25 0 
ED.S. 207.75 2 0 2 0 107.00 4 2 0 0 147.30 6 2 2 0 
(%) 50 0 50 0 67 33 0 0 60 20 20 0 
ED.D. 0 1 0 0 0 161.00 0 1 0 0 161.00 1 1 0 0 
(*) 100 0 0 0 0 100 0 0 50 50 0 0 
PH.D. 0 0 0 0 0 139.00 1 0 0 0 139.00 1 0 0 0 
(%) 0 0 0 0 100 0 0 0 100 0 0 0 
The combined mean for those 8 respondents having certificates 
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was 142.62 with 4 (501) indicating no crisis; 2 (25%), mild crisis; 
and 2 (25%) moderate crisis. The mean for the male respondents was 
190.00 with 1 (50%) indicating no crisis and 1 (50%) indicating 
moderate crisis. The female respondents had a mean of 126.83 with 
3 (50%) indicating no crisis; 2 (33%), mild crisis and 1 (17%), 
moderate crisis for a total of 6 respondents in this category. The 
respondents with the degree of Education Specialist had a combined 
mean of 147.50 with 6 (60%) indicating no crisis; 2 (20%), mild crisis 
and 2 (20%), moderate crisis. The mean for the males was 207.75 with 
2 (50%) indicating no crisis and 2 (50%) indicating moderate level 
crisis. The mean for the females was 107.00 with 4 (67%) indicating 
no crisis and 2 (33%) indicating mild crisis. The respondents with the 
degree of Doctor of Education had a combined mean of 80.5 with 1 (50%) 
indicating no crisis and 1 (50%) indicating mild crisis. The 1 male 
respondent had a mean of 0 indicating no crisis and the 1 female, a 
score of 161. The 1 female respondent with a degree of Doctor of 
Philosophy had a score of 139 which indicates no crisis. See table 14. 
The scores on the Holmes-Rahe Life Event Scale for the principals 
in this study ranged from 0 to 304. The largest concentration of the 
scores was between 0 - 149 with 30 respondents in that category. The 
next highest category of scores was 150-199 with 9 respondents. The 
next category of 200 - 299 had 7 respondents. The least number of 
responses was in the category of 300 and over which had only 1 respondent. 
The most frequent score was 114 and the median score was 126.00. 
Of the 47 scores that were obtained, 36 were scored only once. 
53 
Part IV. The Tasks Analysis Profile 
The Task Analysis Profile (TAP) is a 52 item inventory that 
asks respondents to indicate on a scale of 1 to 10 the importance 
they would assign to each item as a task of a principal and the 
stress that the administrator perceives with the task. For the purposes 
of analysis, the items were grouped according to the definitions of 
conceptual, human and technical skills. The Task Analysis Profile is 
used to examine the perceptions of administrators towards their jobs. 
This part presents a rank ordering of the items according to 
mean scores of importance and perceived stress in the categories of 
human, conceptual and technical tasks. Also presented in this part 
are the results of the Task Analysis Profile according to the basic 
profile variables of sex, age, marital status, years of e:xperience 
as principal, years of experience in Fulton County, prior principalship, 
and last degree earned. In this section, the categories are as 
follows: HI, human importance ; HS, human stress; TI, technical 
importance; TS, technical stress; Cl, conceptual importance; and CS, 
conceptual stress. 
For the 47 respondents, item 11 which was planning the instructional 
program was the highest ranked item for importance with a mean of 9.06 
on a 10 point scale. The highest mean for stress was 7.65 and recorded 
on item 20 which was dismissing professional personnel from the school. 
The items are classified into three main categories of Human, Technical 
and Conceptual. The ranks are from the highest to the lowest in both 
divisions of importance and stress with the rank of 1 indicating the 
highest and 52, the lowest. See table 15 and Appendix B. 
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TABLE 15 
TASKS CLASSIFICATION AND RANK ORDERING OF RESULTS 
OF THE TASK ANALYSIS PROFILE 
Task Item Classification Mean Rank Mean Rank 
Importance Stress 
1 T 7.27 29 3.40 40 
2 C 7.44 28 3.36 42 
3 T 6.82 39 4.50 16 
4 C 8.48 6 4.36 20 
5 H 7.91 18 4.74 11 
6 H 6.89 38 3.48 37 
7 T 4.23 52+ 1.78 52+ 
8 H 6.27 44 2.61 47 
9 C 6.23 45 2.82 48+ 
10 C 8.53 3* 5.12 5* 
11 T 9.06 1* 4.46 17 
12 T 7.19 32 4.23 23 
13 H 8.51 5* 4.72 13 
14 T 7.95 17 4.21 24 
15 C 7.55 24 3.10 46 
16 C 7.72 22 3.95 31 
17 C 6.44 42 3.23 45 
18 T 6.00 48+ 3.31 43 
19 T 8.04 15 3.68 36 
20 H 8.27 11 7.65 1* 
21 T 7.02 35 4.59 15 
22 C 8.38 8 5.48 4* 
23 H 6.46 41 4.78 10 
24 T 8.19 12 4.95 6 
25 H 6.02 47 3.42 39 
26 C 5.91 49+ 2.89 49+ 
27 C 6.06 46 2.93 51+ 
28 C 7.19 32 4.25 22 
29 H 7.91 19 4.87 8 
30 C 6.85 37 4.36 21 
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Table 15 Continued 





31 C 7.68 23 4.74 12 
32 C 7.53 27 4.44 18 
33 T 8.42 7 4.00 30 
34 T 7.72 21 4.82 9 
35 H 8.08 14 5.65 3* 
36 C 8.00 16 4.06 26 
37 T 8.38 9 4.89 7 
38 T 8.10 13 4.04 27 
39 T 8.31 10 3.82 34 
40 H 4.82 51+ 2.89 50+ 
41 T 6.91 36 3.46 38 
42 T 6.59 40 3.31 44 
43 H 7.19 31 4.61 14 
44 H 6.34 43 3.72 35 
45 C 7.72 20 3.95 32 
46 T 7.06 34 3.38 41 
47 H 8.53 4* 6.00 2* 
48 T 5.61 50+ 3.85 33 
49 H 8.61 2* 4.44 19 
50 H 7.55 25 4.21 25 
51 C 7.55 26 4.02 29 
52 H 7.25 30 4.00 28 
H - Human 
T - Technical 
C - Conceptual 
* - Highest 5 scores for both importance and stress 
+ - Lowest 5 scores for both importance and stress 
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Of the highest ranking items of importance, item 11 was the 
highest and followed by item 49 (Developing and maintaining contacts 
with parents and other individuals in local community), item 10 
(Maintaining the status of the school in the community), item 47 
(Dealing with major school disturbances) and item 12 (Maintaining 
the status of the school in the school system) respectively. It 
may be noted that of these 5 highest ranked items, 3 were classified 
as human tasks. Of the highest ranking items of stress, item 20 
was the highest and followed by item 47, item 35 (Handling staff 
grievances), item 22 (Evaluating professional staff performance) 
and item 10.. It may be noted here also that 3 of the 5 items were 
classified as human tasks. 
The results of the Task Analysis Profile according to sex 
yielded a combined mean of 7.33 for human importance (HI) and 4.52 
for human stress (HS). The mean of the male respondents for HI was 
7.53 and 4.74 for HS. The mean for the female respondents for HI was 
7.13 and 4.31 for HS. The combined mean for technical importance (TI) 
was 7.35 and 3.84 for technical stress (TS). The mean of the male 
respondents for TI was 7.63 and 3.89 for TS. The mean of the female 
respondents for TI was 7.11 and 3.80 for TS. The combined mean for 
conceptual importance (Cl) was 7.39 and 3.99 for conceptual stress (CS). 
The mean for the male respondents for Cl was 7.65 with 3.99 for CS. 
The mean for the female respondents for Cl was 7.12 with 3.99 for CS. 
The means for the male respondents was higher in all categories than 
the means of the female respondents. The highest mean for the male 
respondents was in the category of Cl among the items identified by 
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by their importance and HS for items identified by their perceived 
stress. See table 16. 
TABLE 16 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY SEX 
CATEGORY HI HS TI TS Cl CS 
Males 7.53 4.74 7.63 3.89 7.65 3.99 
Females 7.13 4.31 7.11 3.80 7.12 3.99 
Total 7.33 4.52 7.35 3.84 7.37 3.99 
The results of the Task Analysis Profile by age yielded a combined 
mean of 7.14 for HI for respondents in the age category of 35-44 years. 
The mean for HS for that same category was 4.27; 7.30 for TI and 4.13 
for TS; and 6.93 for Cl and 4.15 for CS. The mean scores for the male 
respondents were 7.16 for HI; 4.27, HS; 6.95, TI; 4.37, TS; 6.54, Cl; 
and 4.10, CS. In the category of 45-54 years, the combined means were 
as follows: 7.44, HI; 4.54, HS; 7.97, TI; 3.98, TS; 7.50, Cl and 3.85, 
CS. The mean scores for the male respondents for the age group of 
45-54 years were 7.57, HI; 4.80, HS; 8.82, TI; 4.18, TS; 7.72, Cl and 
3.96, CS. The scores for the females were 7.31, HI; 4.28, HS; 7.12, 
TI; 3.78, TS; 7.28, Cl and 3.75, CS. The combined means for the category 
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of 55-64 years were 7.54, HI; 5.48, HS; 7.60, TI; 3.40, TS; 7.71, Cl 
and 3.92, CS. The individual means for the male respondents were 8.22 
for human importance (HI); 5.02, human stress (HS); 8.05, technical 
importance (TI); 3.22, technical stress (TS); 8.26, conceptual 
importance (Cl) and 3.59, conceptual stress (CS). The means for the 
female respondents were 6.87, HI; 4.14, HS; 7.16, TI; 3.59, TS; 7.16 
Cl and 4.26, CS. See table 17. 
TABLE 17 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY AGE 
CATEGORY SEX HI HS TI TS Cl CS 
35-44 Male 7.12 4.56 7.65 3.89 7.31 4.20 
Female 7.16 3.97 6.95 4.37 6.54 4.10 






















55-64 Male 8.22 5.02 8.05 3.22 8.26 3.59 
Female 6.87 4.14 7.16 3.58 7.16 4.25 
Total 7.54 4.58 7.60 3.40 7.71 3.92 
The results of the Task Analysis Profile by marital status 
yielded a combined mean of 7.19 for HI; 4.74, HS; 7.42, TI; 4.22, TS; 
7.34, Cl and 4.15, CS for the married respondents. The male respondents 
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yielded means of 7.11 for human importance (HI); 4.95, human stress 
(HS); 7.63, technical importance (TI); 4.16, technical stress (TS); 
7.58, conceptual importance (Cl) ; and 4.06, conceptual stress (CS) 
for married respondents. The married female respondents had means 
of 7.28, HI; 4.53, HS; 7.21, TI; 4.10, TS; 7.11, Cl; and 4.23, CS. 
The single respondents had a mean of 5.34 for HI; 3.53, HS; 7.06, 
TI; 3.70, TS; 7.73, Cl and 3.18, CS. 
TABLE 18 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY MARITAL STATUS 
CATEGORY SEX HI HS TI TS Cl CS 
Married Male 7.11 4.94 7.63 4.16 7.58 4.07 
Female 7.28 4.53 7.21 4.09 7.11 4.23 






















Divorced Male 8.69 5.25 7.84 2.10 8.53 3.35 
Female 6.97 1.75 7.21 1.55 6.32 1.68 
Total 7.83 3.50 7.53 1.83 7.43 2.51 
Widowed Male 0 0 0 0 0 0 
Female 7.00 4.38 7.26 2.71 7.18 3.41 
Total 7.00 4.38 7.26 2.71 7.18 3.41 
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The male respondents in the category of widowed had means 
of 4.13, HI; 2.53, HS; 7.58, TI; 3.53, TS; 7.91, Cl; and 2.15, CS. 
The female respondents who were single had means of 6.55 for HI; 
4.53, HS; 6.54, TI; 3.88, TS; 7.54, Cl; and 4.21, CS. The category 
of divorced respondents had means of 7.83 for HI; 3.50, HS; 7.53, 
TI; 1.83, TS; 7.43, Cl; and 2.51, CS. The males in this category 
had means of 8.69 for HI; 5.25, HS; 7.84, TI: 2.10, TS; 8.53, Cl; 
and 3.35, CS. The females who were divorced had means of 6.97 for HI; 
1.75, HS; 7.21, TI; 1.55, TS; 6.32, Cl; and 1.68, CS. There were no 
widowed males but the means for the females were 7.00 for HI; 4.38, 
HS; 7.26, TI; 2.71, TS; 7.18, Cl; and 3.41, CS. See table 18. 
The results of the Task Analysis Profile by years of experience 
as principal is in five categories of 1-4 years, 5-9 years, 10-14 years, 
15-19 years and over 20 years. The combined means for the category of 
1-4 years were as follows: 7.71, HI; 5.04, HS; 7.63, TI; 4.29, TS; 7.67, 
Cl; and 4.25, CS. The means for the male and female respondents are 
listed in table 19. The combined means for the category of 5-9 years 
were 7.39 for HI; 4.83, HS; 7.68, TI; 4.22, TS; 7.81, Cl; and 4.68, CS. 
The means for the male and female respondents in this category are listed 
in table 19. The combined means for the category of 10-14 years were 
listed as 7.84 for HI; 3.33, HS; 7.51, TI; 3.91, TS; 7.44, Cl; and 3.54, 
CS. The means for the male and female respondents are in table 19. 
The category of 15-19 years yielded combined means of 6.41 for HI; 4.14, 
HS; 6.66, TI; 4.20, TS; 6.83, Cl: and 4.51, CS. The final category of 
over 20 years yielded means of 6.81 for HI; 3.71, HS; 6.94, TI; 2.75, 
TS; 7.32, Cl; and 2.76, CS. Table 19 shows the means for the male and 
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female respondents in each category. See table 19. 
TABLE 19 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY YEARS OF EXPERIENCE AS PRINCIPAL 
CATEGORY SEX HI HS TI TS Cl CS 
1-4 Male 8.42 5.45 8.24 4.50 8.15 4.96 
Female 6.99 4.63 7.02 4.07 7.18 3.55 






















10-14 Male 7.44 3.47 7.18 3.08 7.44 2.94 
Female 8.25 3.19 7.84 3.10 7.44 4.15 






















Over 20 Male 7.80 4.36 7.60 3.06 7.88 2.76 
Female 5.81 3.05 6.33 2.43 6.75 2.75 
Total 6.81 3.70 6.96 2.75 7.32 2.76 
The results of the Task Analysis Profile by years of experience 
in Fulton County were divided into the same categories as above. For 
the category of 1-4 years, there were only male respondents with 
mean scores of 7.63 for HI; .19, HS; 8.11, TI; .26, TS; 8.47, Cl; 
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and 0, CS. The combined means for the category of 5-9 were 9.03, HI; 
5.09, HS; 8.76, TI; 5.24, TS; 8.79, Cl; and 5.15, CS. The means for 
the male and female respondents in each category are in table 20. 
TABLE 20 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY YEARS OF EXPERIENCE IN FULTON COUNTY 
CATEGORY SEX HI HS TI TS Cl CS 
1-4 Male 7.63 .19 8.11 .26 8.47 0 
Female 0 0 0 0 0 0 
Total 7.63 .19 8.11 .26 8.47 0 
5-9 Male 8.38 4.69 8.16 4.00 8.00 5.12 
Female 9.68 5.50 9.37 6.47 9.59 5.18 
Total 9.03 5.09 8.76 5.24 8.79 5.15 
10-14 Male 7.50 2.44 7.79 .79 7.85 .79 
Female 7.76 4.74 7.66 4.07 7.32 3.93 
Total 7.63 3.59 7.73 2.43 7.59 2.36 
15-19 Male 7.30 4.86 7.85 3.97 7.49 4.12 
Female 7.31 4.52 6.62 3.91 6.83 4.29 
Total 7.31 4.69 7.24 3.94 7.16 4.21 
Over 20 Male 7.54 5.50 7.38 4.71 7.61 4.75 
Female 6.50 3.88 6.88 3.39 6.96 3.76 
Total 7.02 4.69 7.13 4.05 7.28 4.26 
The combined means for the category of 10-14 years were 7.63, HI 
3.59, HS; 7.73, TI; ; 2.43, TS; 7.59, Cl; and 2.36, CS. The means for 
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the category of 15-19 years were 7.31 for HI; 4.69, HS; 7.24, TI; 
3.94, TS: 7.16, Cl; and 4.21, CS. The final category of over 20 years 
yielded means of 7.02 for human importance (HI); 4.69, human stress (HS); 
7.13, technical importance (TI); 4.05, technical stress (TS); 7.28, 
conceptual importance (Cl); and 4.26, conceptual stress (CS). See 
table 20. 
The results of the Task Analysis Profile by prior experience 
as principal are presented in table 21. The males who answered that 
they had prior experience as a principal before coming to Fulton 
County had means of 7.78, HI; 2.80, HS; 8.55, TI; 1.86, TS; 8.25, Cl; 
and 1. 46, CS. The males responding NO had means of 7.47, HI; 5.31, 
HS; 7.37, TI; 4.48, TS; 7.48, Cl; and 4.74, CS. The only females 
indicated that they had no prior experience. The means for the female 
respondents were 7.13, HI; 4.31, HS; 7.10, TI; 3.80, TS; 7.12, Cl; and 
3.99, CS. See table 21. 
TABLE 21 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY PRIOR EXPERIENCE AS PRINCIPAL 
CATEGORY SEX HI HS TI TS Cl CS 
YES Male 7.78 2.80 8.55 1.86 8.25 1.46 
Female 0 0 0 0 0 0 
NO Male 7.47 5.31 7.37 4.48 7.48 4.73 
Female 7.13 4.31 7.10 3.80 7.12 3.99 
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The final category of last degree earned had the categories 
of master's degrees (M.A.), Certificate (CERT.)» Education Specialist 
(ED.S.), Doctor of Education (ED.D.), and Doctor of Philosophy (PH.D.). 
TABLE 22 
RESULTS OF THE TASK ANALYSIS PROFILE 
BY LAST DEGREE EARNED 
CATEGORY SEX HI HS TI TS Cl CS 
M.A. Male 7.50 4.34 7.57 3.31 7.59 3.46 
Female 7.59 5.16 7.30 4.59 7.54 4.77 
Total 7.55 4.75 7.43 3.95 7.57 4.12 
CERT. Male 8.09 6.63 8.03 5.80 8.18 5.65 
Female 7.21 3.16 7.18 3.08 7.03 3.00 
Total 7.65 4.90 7.60 4.44 7.60 4.33 
ED.S. Male 7.92 6.28 8.20 5.95 8.09 6.13 
Female 6.16 3.16 6.75 3.66 6.46 3.72 






















PH.D. Male 0 0 0 0 0 0 
Female 9.25 8.00 9.84 5.37 9.53 6.47 
Total 9.25 8.00 9.84 5.37 9.53 6.47 
The respondents who had the degree of M.A. had combined means 
of 7.55 for HI; 4.75, HS; 7.43, TI; 3.95, TS; 7.57, Cl; and 4.12, CS. 
The means for the male and female respondents in all categories are 
listed in table 22. The combined means for the respondents with 
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Certificates were 7.65 fir HI; 4.90, HS; 7.60, TI; 4.44, TS; 7.60, 
Cl, and 4.33, CS. The means for the respondents with the degree of 
ED.S. were 7.04 for HI; 4.72, HS; 7.47, TI; 4.80, TS; 7.28, Cl; and 
4.92, CS. The combined means for the respondents with the degree of 
ED.D. were 5.22 for HI; 1.31, HS; 4.79, TI; 1.24, TS; 5.00, Cl; and 
.27, CS. The one respondent with a PH.D. had scores of 9.25 for 
HI; 8.0, HS; 9.84, TI; 5.37, TS; 9.53, Cl; and 6.47, CS. See table 
22. 
Part V. Statistical Presentation of Data 
This part presents the mean, median, mode, standard deviation, 
standard error, range and maximum for all variables. This part also 
presents the results of the data using multiple regression and 
correlation analysis. The two statistical tests used were the 
F-test and T-test. The multiple regression and correlation analysis 
were computed by computer using an SPSS (Statistical Package for the 
Social Sciences) program. All of the variables were tested at the 
.05 level of significance. 
Table 23 gives the statistical data for all of the variables-- 
sex (S), age (A), marital status (MS), years of experience (YEP), 
years of experience in Fulton County (YEF), prior experience (PE), 
last degree earned (LD), Manifest Anxiety Scale (MAS), Life Event 
Scale (LES), and the Task Analysis Profile (TAP). The statistical 
data for the Task Analysis Profile is given by the categories of 
human importance (HI), human stress (HS), conceptual importance (Cl), 
conceptual stress (CS), technical importance (TI) and technical stress (TS). 
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TABLE 23 
STATISTICAL DATA FOR ALL VARIABLES 
VARIABLE MEAN MODE MEDIAN S. DEV. S. ERROR RANGE MAXIMUM 
S 1.53 2.00 1.57 .50 .074 1.00 4.00 
A 3.00 3.00 3.00 .75 .110 2.00 4.00 
MS 1.34 1.00 1.14 .79 .115 4.00 5.00 
YEP 2.75 2.00 2.29 1.45 .212 4.00 5.00 
YEF 4.15 5.00 4.39 1.00 .146 4.00 5.00 
PE 1.89 2.00 1.09 .31 .045 1.00 2.00 
LD 2.81 2.00 2.40 1.06 .154 4.00 6.00 
MAS 6.36 5.00 5.15 3.70 .540 16.00 15.00 
LES 134.13 114.00 126.00 75.77 11.052 304.00 304.00 
HI 7.32 5.00 7.80 1.77 .258 8.00 10.00 
HS 4.51 3.00 4.70 1.98 .289 8.00 8.00 
Cl 7.37 6.00 7.57 1.68 .245 7.00 10.00 
CS 3.99 3.00 4.00 2.06 .300 7.00 8.00 
TI 7.35 8.00 7.30 1.65 .241 7.00 10.00 
TS 3.84 0.00 4.01 2.01 .294 7.00 8.00 
Table 24 presents the Beta coefficients, degrees of freedom, level 
of significance, F values and multiple-R values for the relationships 
specified. The relationships tested were human importance (HI) to 
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Life Event Scores (LES) ; conceptual importance (Cl) to Life Event 
Scores (LES); technical importance (TI) to Life Event Scores (LES); 
human stress (HS) to Life Event Scores (LES) ; conceptual stress (CS) 
to Life Event Scores (LES) ; technical stress (TS) to Life Event 
Scores (LES) and Life Event Scores (LES) to the Manifest Anxiety- 
Scale (MAS). See table 24. 
TABLE 24 
MULTIPLE REGRESSION DATA 
RELATIONSHIP D.F. L.S. BETA COEFFICIENT F-VALUE MULTIPLE-R 
HI to LES 1,45 .05 .3876D-01 .4909 .1039 
Cl to LES 1,45 .05 .4042D-01 .5224 .1071 
TI to LES 1,45 .05 .2463D-01 .1599 .0595 
HS to LES 1,45 .05 .8297D-01 1.8477 .1986 
CS to LES 1,45 .05 .7121D-01 1.0966 .1542 
TS to LES 1,45 .05 .8852D-01 1.4201 .1749 
MAS to LES 1,45 .05 .1773D-01 6.8212 .3628* 
indicates statistical significance 
Table 25 presents the results of the partial correlation 
analysis. The variables of sex, age, marital status, years of experience 
and last degree earned were selected to be tested with the Manifest 
Anxiety Scale (MAS) and the Holmes-Rahe Life Event Scale (LES). 
68 
Included in the table are coefficents, degrees of freedom (D.F.) 
and levels of significance (L.S.) for the correlation coefficients. 
See table 25. 
TABLE 25 
PARTIAL CORRELATION ANALYSIS OF 
MANIFEST ANXIETY SCALE BY LIFE EVENT SCALE 
CONTROLLING FOR VARIABLES 
VARIABLES CONTROLLED FOR COEFFICIENTS D.F. L.S. 
SEX .3806 2,44 .005 
AGE .3753 2,44 .005 
MARITAL STATUS .3471 2,44 .009 
YEARS OF EXPERIENCE .3581 2,44 .007 
LAST DEGREE EARNED .3615 2,44 .007 
The variables for the multiple regression analysis were 
selected according to the hypotheses. The variables controlled for in 
table 25 were to test for significance as possible intervening variables 
in the relationship of Manifest Anxiety Scale and the Life Event Scale. 
The final table gives the correlation coefficients for the 
Manifest Anxiety Scale (MAS), the Life Event Scale (LES) , and the Task 
Analysis Profile (TAP). The Task Analysis Profile is given in the 
categories of human importance (HI), human stress (HS), technical 
importance (TI), technical stress (TS), conceptual importance (Cl) and 
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conceptual stress (CS). The correlation coefficients were used to 
assess the extent of the relationship between variables. Significance 
is determined by using the F-test for multiple regression and the T-test 
for correlation analysis at the .05 level of significance. Using these 
tests, the minimum value to determine the significance of the correlations 
in the hypothesis was .28. Therefore, any value lower than .28 indicates 
an insignificant statistical correlation and any value above .28 
indicates a significant correlation between the variables specified. 
See table 26. 
TABLE 26 
CORRELATION COEFFICIENTS FOR MANIFEST ANXIETY SCALE, 
LIFE EVENT SCALE AND TASK ANALYSIS PROFILE 
MAS LES HI HS Cl CS TI TS 
MAS 1.0000 0.3621 0.1753 0.2412 0.1496 0.2063 0.1911 0.2729 
LES 1.0000 0.1039 0.1986 0.1071 0.1542 0.0395 0.1749 
HI 1.0000 0.4329 0.8624 0.2574 0.8155 0.2112 
HS 1.0000 0.3802 0.8581 0.3342 0.8213 
Cl 1.0000 0.3118 0.9008 0.2564 
CS 1.0000 0.2326 0.8862 
TI 1.0000 0.2701 
TS 1.0000 
CHAPTER V 
FINDINGS, CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS 
The purpose of this study was to explore the association of stress 
to life events of educational administrators. Another purpose was to 
identify those factors related to personal life and the job which in¬ 
fluence stress for administrators as perceived by administrators. The 
initial findings for this study indicate that life events, more than 
administrative tasks, are fundamental sources of stress. The findings 
do not indicate that there is a correlation between the importance of an 
item on the scales used in this study and the amount of stress perceived. 
More detailed findings are in the first section of this chapter for each 
hypothesis based on the data presented in Chapter IV. The second section 
lists the implications of those findings and conclusions. The final 
section gives recommendations for future usuage and research. 
Findings and Conclusions 
Hypothesis One 
Hypothesis One predicted a significant correlation between per¬ 
ceived stress in personal life, as measured by the Holmes-Rahe Life Event 
Scale, and perceived stress on the job, as measured by the Tasks Analysis 
Profile. Main and interaction effects were tested using the Holmes-Rahe 
Life Event Scale by human stress, the Life Event Scale by conceptual 
stress and the Life Event Scale by technical stress and their correlation 
coefficients. The means and standard deviations for the Life Event 
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Scale and human stress, conceptual stress and technical stress are pre¬ 
sented in table 23. The statistical correlation is presented in tables 
24 and 26. Hypothesis One was not supported by the data. There was not 
a significant correlation between life events and perceived stress on 
the Tasks Analysis Profile. The conclusion can be drawn here that 
stress in personal life as measured by the Life Event Scale and perceived 
stress on the job are unrelated. 
Hypothesis Two 
Hypothesis Two predicted that there was a significant correlation 
between the Taylor Manifest Anxiety Scale and the Holmes-Rahe Life Event 
Scale. As presented in table 24, using multiple regression, the Manifest 
Anxiety Scale relationship to the Life Event Scale was tested at the .05 
level of significance with 1,45 degrees of freedom. The Beta coefficient 
was .1773D-01 with an F-value of 6.8212. The multiple-R was .3628. 
Hypothesis Two is significant and supported by the data. It can be con¬ 
cluded that there is a relationship between anxiety and life events. 
Hypothesis Three 
Hypothesis Three predicted that there was a correlation between 
perceived importance of administrative tasks and tasks perceived as 
stress inducing. For this hypothesis, the categories of importance 
were tested with the categories of stress (human importance by human 
stress; technical importance by technical stress and conceptual 
importance by conceptual stress). All of these relationships were found 
to be significant. There is a significant correlation between perceived 
importance and perceived stress. See table 26. It was concluded that 
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the administrative tasks in all categories were an important part of the 
job and the potential for stress was inherent in the administrative 
tasks. 
Hypothesis Four 
Hypothesis Four predicted that the perception of tasks which in¬ 
volve human skills would be more stress inducing than tasks that involve 
technical and conceptual skills. The relationships tested were human 
importance by human stress, technical importance by technical stress 
and conceptual importance by conceptual stress. The correlations found 
were .4329, .2700 and .3117 respectively. See table 26. The relation¬ 
ship between human importance and human stress had the highest statis¬ 
tical correlation which indicates a stronger correlation. Tested also 
were the relationships between human importance and conceptual stress 
and human importance and technical stress. These were found to be 
statistically significant. When testing technical importance by con¬ 
ceptual stress and technical importance by human stress, only technical 
by human stress was significant. The final test was conceptual 
importance by human stress and conceptual importance by technical stress. 
Again only conceptual importance by human stress was found to be signi¬ 
ficant to all three categories of human, technical and conceptual. 
Hypothesis Four is supported by the data. The conclusion drawn is 
that human skills are more stress inducing than the other groups of 
tasks. 
Hypothesis Five 
Hypothesis Five predicted that there is a significant statistical 
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correlation between the sex of respondents and respondents scores on 
the Manifest Anxiety Scale and Life Event Scale. To test this hypothesis, 
correlation analysis was used and the Manifest Anxiety Scale by the Life 
Event Scale was tested controlling for sex. In table 25, the coefficient 
of .3806 with 44 degrees of freedom at the .005 level of significance 
was found for that relationship. The .3806 coefficient is indicative 
of a significant statistical relationship between the Manifest Anxiety 
Scale and Life Event Scale and the sex of the respondents. The conclusion 
is drawn that the sex of respondents is a factor that influences levels of 
anxiety and types of life events that will have an affect on the individual. 
Implications 
In addition to the statistically significant findings, other 
findings emerged from the data and are summarized as follows: 
1. Males (54-64 years) and females (35-44 years) scored higher 
on the Manifest Anxiety Scale. See table 9. 
2. Married males and widowed females had the highest means 
on the Manifest Anxiety Scale when the groups were divided by marital 
status. See table 3. 
3. Divorced males and married females had the lowest mean 
scores on the Manifest Anxiety Scale when using the category of marital 
status. See table 3. 
4. The more experience on the job, the less anxiety, as 
measured by the Manifest Anxiety Scale. See tables 4, 5, and 6. 
5. Males scored higher than females on the Life Event Scale. 
See table 8. More males were at crisis level and at higher crisis 
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levels than the female respondents. 
6. Females scored higher than males on the Manifest Anxiety- 
Scale. See table 1. 
7. There is very little difference between the mean scores of 
perceived importance of administrative tasks as either human, technical 
and/or conceptual. See tables 15-24. 
8. Age, marital status, years of experience and last degree 
earned, when correlated with the Manifest Anxiety Scale by Life Event 
Scale, were found to have statistically significant relationships. 
See table 25. 
9. Persons having prior experience as principals were all 
males and perceived tasks as more important yet less stress inducing 
than persons without prior experience. See tables 16-22. 
10. Conceptual tasks were perceived as most important of the 
tasks. See tables 16-22. 
There may be a substitute for experience. Administrators 
perceived the majority of their tasks as important but substantially 
less anxiety was presnt with the respondents who had experience as 
principal prior to employment in Fulton County as principal. As the 
categories of experience increased, the more experience the less the 
anxiety. The oldest age group category for women had high scores for 
anxiety. It must be noted that these female respondents were getting 
older and some responding were divorced and widowed and high scores 
were in those categories that would skew the results. 
The relationship of sex as an intervening variable may need to 
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be examined. In this society, roles for males and females have been 
established and upheld throughout history. These roles often supersede 
any other roles the individual may have and permeate the relations that 
exist. Until recently, males have had the responsibilities of financial 
and emotional support of families while being efficient and effective 
at work as well. Women have traditionally been excluded from the 
demanding role of the administrator and have tended to be in the role 
of the non-decision maker. Men have had to be strong while women were 
allowed to be fragile. Men have had to shoulder responsibility, while 
women have been allowed to avoid responsibility. Men have grown into 
wisdom and respectability with age while women were regarded as 
frustrated and old maids. The attitudes of individuals and society 
placed many more responsibilities and demands on the male and this 
attitude is reflected in the data. 
Since men have not been allowed or socialized to be open about 
their physical weaknesses or anxieties, this may account for and is 
surely a factor in the low anxiety scores as measured by the Manifest 
Anxiety Scale. Older males have perceived more anxiety, divorced males 
perceived low anxiety, only males had experience as principals prior 
to employment in Fulton County, only males were high school principals 
and males had much higher scores in terms of their life events. Many 
life events that were high for male respondents were child leaving 
home, marriage of child, trouble with boss, change in financial status, 
sending children off to school, change in duties on job and Christmas. 
All of these life events signify shifts and heightened demands on 
the male in the roles of father, husband and administrator. 
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Age is another relationship that warrants consideration. The 
older the male, the less anxiety. The younger the male, the more anxiety. 
The older the female, the more anxiety. The younger the female, the less 
anxiety. This too may be attributed to the roles that are played by 
males and females in society. For males, age concentrates demands and 
pressures in the younger years. For females, anxiety about themselves 
increases with the onset of age. This relationship is traditionally 
defined by society and the social order through the role required of 
males and females. 
Marital status also reflects to a degree the attitudes of society. 
In this society, the norm is to be married. Although there are pressures 
associated with being married, many pressures are associated with not 
being married. For married females, anxiety was the lowest. For 
married males, anxiety was the highest. Widowed females had high scores 
but divorced males had low scores. Again, role definitions in each of 
these situations is significant. For males, being the "bread-winner" 
places great stress and anxiety. For females, it is a great comfort to 
be financially supported by males while being emotional support for 
males. This may account for the differences in scores. Widowed and 
divorced females are more marginal in society and therefore may have 
heightened anxiety. Widowed and divorced males do not have the margin- 
ality of their female counterpart by virtue of the fact that social 
relations are still pursued by males, therefore their flexibility is 
greater and anxiety about their single status less. The life events that 
appeared most frequently for the female respondents were death of friend 
and family member, change in living conditions, arguments with spouse, 
77 
change in health and change in marital status. Whereas the life 
events that were most frequent for the male respondents focused on 
financial responsibilities, the life events that were most frequent 
responses for the female respondents focused on emotional concerns. 
Summarily, the following implications are drawn from the 
study: 
1. Administrators need to learn to cope with changes that 
occur in all aspects of life. 
2. Persons in administrative capacities need to know themselves 
and understand their inner feelings, motivations and 
compulsions such that they will be able to keep things in 
perspective and minimize anxiety. 
3. Administrators should be aware of things that cause or 
present stress for them so that they can employ coping 
mechanisms where necessary. 
Recommendations 
The following recommendations are made as a result of this 
study: 
1. That further study be done to identify specific task items 
that directly cause stress and the nature of roles as 
they interact on administrators. 
2. That educational institutions responsible for training 
administrators increase the number of activities and 
experiences in interpersonal, human and social relations 
to broaden the coping potential of administrators. 
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3. That measures be taken to identify persons at major crisis 
levels and that these persons be monitored to make sure 
that the school does not suffer and that the administrator 
is referred for help. 
4. That administrators should learn good organizational 
skills that can be incorporated in their personal and 
professional lives in order that anxiety be reduced and 
needless conflict due to the presence of anxiety be 
avoided. 
5. That administrators become familiar with the demands and 
expectations of their jobs in order that any anxiety that 
may be present due to incoherent or inarticulate expectations 
be avoided. 
That administrators become aware of the effects of stress 





ATLANTA, GEORGIA 30314 
404-681*3643 
December 14, 1978 
Dr. Edward Baker, Superintendent 
Fulton County School System 
786 Cleveland Avenue S. W. 
Atlanta, Georgia 30315 
Dear Dr. Baker, 
Thank you so much for taking time to talk with me yesterday 
concerning the possibility of using Fulton County as a data resource 
for my dissertation study. As per our agreement, I am enclosing a 
copy of the instruments that I am anticipating using. I am also 
enclosing a copy of the introduction, statement of the problem and 
the research questions and hypotheses for your review. 
I am requesting your permission to conduct the study with the 
school principals in Fulton County. I will guarantee that the 
respondents will remain anonymous and the data will not be used for 
any other purpose than the one I have given. Any persons who may 
desire to see the completed report may do so upon request. 
The study involves data to be collected through three 
instruments: the Taylor Manifest Anxiety Scale which is a true-false 
inventory that takes about five minutes to complete; the Holmes Life 
Event Scale which is a check-list that takes about ten minutes to 
complete; and the Tasks Analysis Profile which involves rating the 
tasks in light of the importance and perceived stress on a scale of 
1 to 10. My preference is to administer the Taylor Manifest Anxiety 
Scale and Holmes Life Event Scale in your general meeting for principals. 
At that meeting, I would like to leave with each cooperating principal 
a Task Analysis Profile to be returned in the self-addressed stamped 
envelope. If the above is not possible, I would like to leave all 
three instruments with the principals and ask them to return the 
instruments upon completion. 
Your favorable consideration of this request will be most 
appreciated. I would like to gather the data in January and February 
of 1979 but need your permission no later than the first week in 
January. I may be reached at Spelman College, 350 Spelman Lane, S. W., 
Box 1383, Atlanta, Georgia 30314, 681-3643, Ext. 218 or 4075 E Foxhunt 
Lane, East Point, Georgia, 30344, 768-3959. 






FUTON COUNTY BOiRO OF 
OTIS M. JACKSON 
PRESIDENT 
ELWYN GAISSERT 
MRS. DELORES MCGHEE 
MRS. JESSIE OZBURN 
JAMES W. MCCORD 
HAL C. SHIELDS, ASSISTANT SUPERINTENDENT 
786 CLEVELAND AVENUE, S. W. 
ATLANTA, GEORGIA 30sts 
December 20, 1978 
Ms. Lytia Howard 
4075 E Fox Hunt Lane 
East Point, Georgia 30344 
Dear Ms. Howard: 
This is in reply to your letter of December 14 addressed to 
Dr. Edward Baker. Dr. Baker has asked that I reply to your 
request to involve our principals in the research related to 
your doctoral dissertation. 
We will be glad to work with you on this matter. We will not 
be able to have you appear at the principals' meetings, since 
we reserve these for matters related to school system affairs. 
I don't think this will deter you, however, from accomplishing 
your goal. It would seem to me that you could develop a packet 
of the materials to be mailed to the principals, with full ex¬ 
planation and instructions enclosed, and ask them to participate 
in your study. This is a common approach that is taken and I 
believe you will generally find our principals willing to cooper¬ 
ate. If you will enclose a stamped, self-addressed envelope 
for them to return the material to you, then this will facilitate 
their completing the inventory and the rating scales and return¬ 
ing them as expeditiously as possible. 
If this arrangement meets with your approval, I will send a memo¬ 
randum to each principal notifying them of the approval by the 
central office of your project, and asking them to participate 
if they find it possible to do so. 
I will await an answer from you before sending the memorandum. 
Yours truly, 
/J/' 
Hal C. Shields 
Assistant Superintendent 
HCSrmb 
cc: Dr. E. E. Baker 
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4075 E Fox Hunt Lane 
East Point, Georgia 30344 
January 2, 1979 
Mr. Hal C. Shields, 
Assistant Superintendent 
Fulton County Board of Education 
786 Cleveland Avenue, S. W. 
Atlanta, Georgia 30315 
Dear Mr. Shields: 
I do appreciate your letter of December 20, 1978 and 
understand the problem with reference to my appearing at your 
official meetings. 
The proposal as you have outlined should be more than adequate 
to meet the research requirements and is acceptable to me. It is 
my sincere hope that when the principals are asked to participate 
that they will find it possible to do so. The findings of the 
study should have some positive implications for them. 
Please express my sincere thanks to the Board for the 
opportunity. 




FULT91Ï C0DSTÏ BOARD OF EDUCATION 
INTER • OFFICE COMMUNICATION 
January 5, 
ALL PRINCIPALS 
HAL C. SHIELDS, Assistant Superintendent 
Ms. Lytia R. Howard, a doctoral student at Atlanta University, has • 
asked permission to approach you with regard to research she is con¬ 
ducting. The research involves three brief instruments relating to 
factors surrounding administration of schools. Ms. Howard will mail 
to you a cover letter and copies of the instruments she is using in 
her study. 
She estimates that the process will take approximately thirty minutes 
of your time. If you find it convenient to work with her I would 
certainly suggest that you do, since we are all part of an ongoing 









MANIFEST ANXIETY SCALE 
(TAYLOR) 
1. I am often sick to my stomach. 
2. I am about as nervous as other people. 
3. I work under a great deal of strain. 
4. I blush as often as others. 
5. I have diarrhea ("the runs") once a month or more. 
6. I worry quite a bit over possible troubles. 
7. When embarrassed, I often break out in a sweat which is 
very annoying. 
8. I do not often notice my heart pounding and 
I am seldom short of breath. 
9. Often my bov/els do not move for several days at a time. 
10. At times I lose sleep over worry. 
11. My sleep is restless and disturbed. 
12. I often dream things I do not like to tell other people. 
13. My feelings are hurt easier than most people. 
14. I often find myself worrying about something. 
15. I wish I could be as happy as others. 
16. I feel anxious about something or someone almost all 
the time. 
17. At times I am so restless that I cannot sit in a chair for 
very long. 
18. At times I have been worried beyond reason about something 
that really did not matter. 
19. I have often felt that I faced so many difficulties I could 
not overcome them. 
20. I do not have many fears as my friends. 
21. I am more self-conscious than most people. 
22. I am the kind of person who takes things hard. 
23. I am a very nervous person. 
24. Life is often a strain for me. 
25. I am not at all confident of myself. 
26. At times I feel like I am going to crack up. 
27. I do not like to face a difficulty or make an important decision. 
28. I am very confident of myself. 
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Life Event Scale 
(Holmes) 
If any of these life events have happened to you in the last 12 months, please 








SCORE Life Event 
1 100 Death of spouse 
2 73 Divorce 
3 65 Marital separation 
4 63 Jail term 
5 63 Death of close family member 
6 53 Personal injury or illness 
7 50 Marriage 
8 47 Fired at work 
9 45 Marital reconciliation 
10 45 Retirement 
11 44 Change in health of family member 
12 40 Pregnancy 
13 39 Sex difficulties 
14 39 Gain of new family member 
15 39 Business readjustment 
16 38 Change in financial state 
17 37 Death of close friend 
18 36 Change to different line of work 
19 35 Change in number of arguments with spouse 
20 31 Morgage over $10,000 
21 30 Foreclosure of mortgage or loan 
22 29 Change in responsibilities at work 
23 29 Son or daughter leaving home 
24 29 Trouble with in-laws 
25 28 Outstanding personal achievement 
26 26 Wife begin or stop work 
27 26 Begin or end school 
28 25 Change in living conditions 
29 24 Revision of personal habits 
30 23 Trouble with boss 
31 20 Change in work hours or conditions 
32 20 Change in residence 
33 20 Change in schools 
34 19 Change in recreation 
35 19 Change in church activities 
36 18 Change in social activities 
37 17 Mortgage or loan less than $10,000 
38 16 Change in sleeping habits 
39 15 Change in number of family get-togethers 
40 15 Change in eating habits 
41 13 Vacation 
42 12 Christmas 
43 11 Minor violations of the law 
Total Score for 12 months 
(Holmes-Rahe Questionnaire. University of Washington) 
86 
TASKS ANALYSIS PROFILE 
1. Collecting, preparing, and disseminating information within the 
school and school system 
2. Evaluating student performance 
3. Implementing educational innovations 
4. Assessing educational needs 
5. Improving staff interaction 
6. Recruiting professional personnel for the school 
7. Working with other educational agencies in the community (e.g., 
private and parochial schools) 
8. Working with other noneducational public agencies in the community 
(e.g., police, fire, health, youth, welfare and judicial agencies) 
9. Managing school budgeting and accounting 
10. Maintaining the status of the school in the school system 
11. Planning the instructional program 
12. Maintaining the status of the school in the community 
13. Selecting and hiring professional personnel for the school 
14. Communicating performance information to individual staff members 
15. Seeing to his own professional growth 
16. Developing educational goals 
17. Evaluating teacher aides and other similar subprofessional staff 
performance 
18. Interpreting and using measures of school operation effectiveness 
19. Orienting new staff members 
20. Dismissing professional personnel from the school 
21. Providing information in the form of reports to superiors 
22. Evaluating professional staff performance 
23. Transferring professional personnel from the school 
24. Enforcing school procedures, rules, and regulations 
25. Developing and maintaining contacts with formal and informal 
groups in the local community 
26. Seeing to professional growth of the clerical and custodial staff 
27. Seeing to the professional growth of teacher aides and other 
similar subprofessional staff 
28. Identification and resolution of long-range problems contributing 
to immediate pressures on the school 
29. Promoting and granting tenure to professional personnel in the 
school 
30. Developing performance criteria for teachers and other professional 
personnel, including assistant principals 
31. Assessing the educational needs, desires, and attitudes of the 
local community 
32. Evaluating educational innovations 
33. Implementing educational goals in the school 
34. Seeking additional materials, funds, or personnel for the school 
from the central administration and the board of education. 
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TASKS ANALYSIS PROFILE (Continued) 
35. Handling staff grievances 
36. Articulating and communicating educational goals to the local 
community 
37. Maintaining routine school discipline 
38. Determining school procedures, rules and regulations 
39. Articulating and communicating educational goals to teachers 
and students 
40. Responding to local community disorders 
41. Scheduling classes 
42. Developing performance criteria for students 
43. Hiring, firing, and promoting clerical and custodial personnel 
in the school 
44. Hiring, firing, and promoting teacher aides and other similar 
subprofessional personnel in the school 
45. Seeing to the professional growth of the professional staff 
46. Allocating instructional resources among teachers and other school 
personnel 
47. Dealing with major school disturbances 
48. Seeking additional funds, materials, or personnel for the school 
from persons or organizations outside of the school system 
49. Developing and maintaining contacts with parents and other 
individuals in local community 
50. Developing criteria for evaluating his own performance as 
principal 
51. Formulating within the school procedures to measure the 
effectiveness of the school's operation 
52. Evaluating clerical and custodial staff performance 
APPENDIX C 
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LtJ 16 flu, HOWARD 
SPELMAN COLLEGE 3S0 SPELMAN LANE, S. W. BOX 1383 ATLANTA, GEORGIA 30314 
Dear Principal: 
I am a doctoral student in Educational Administration 
and Supervision at Atlanta University. I have received offi¬ 
cial permission fran the Fulton County Board of Education 
authorizing this research effort. The subject of the research 
is, "The Relationship of Stress, Life Events and Administrative 
Tasks as Perceived by Administrators." To complete the research, 
I need your cooperation. 
I know you are busy but I would appreciate your help. 
This instrument takes just a few minutes of your time and your 
cooperation is essential and needless to say, very much appre¬ 
ciated. Please answer all of the questions and return the 
completed instrument in the envelope that is provided by Friday. 
February 20th. Your responses will remain anonymous. 
Thank you for your coopération! 
January 22, 1979 
Respectfully yours 




DIRECTIONS: This questionnaire consists of four parts. There are directions 
for each part to assist you. Please answer each of the questions 
in each part. 
PART I. DIRECTIONS: PLEASE CHECK THE APPROPRIATE RESPONSE. 
1. Sex: Male Female 
2. Age: Below 35 ; 35-44 ; 45-54 ; 55-64 ; Over 65 
3. Marital Status: Married ; Single ; Divorced ; Separated ; Widowec 
4. Years of Experience (Principal): 1-4 ; 5-9 ; 10-14 ; 15-19 ; 
Over 20  
5. Years of Experience in Fulton County: 1-4 ; 5-9 ; 10-14 ; 15-19 ; 
Over 20  
6. Principal Prior to Employment in Fulton County: Yes  No  
7. Last Degree Earned: B.A. ; M.A. ; CERTIFICATE ; ED.S. 
ED.D. ; PH.D.  
Area of Specialty:  
PART II. DIRECTIONS: PLEASE INDICATE WHETHER EACH ITEM IS TRUE OR FALSE BY 
PLACING A CHECK-MARK IN THE APPROPRIATE COLUMN. 
ITEM TRUE FALSE 
1. I am often sick to my stomach.     
2. I am about as nervous as other people.    
3. I work under a great deal of pressure.     
4. I blush as often as others.    
5. I have diarrhea ("the runs") once a month 
or more.     
6. I worry quite a bit over possible troubles.   
7. When embarrassed, I often break out in a 
sweat which is very annoying.     
8. I do not often notice my heart pounding and 
I am seldom short of breath.     
9. Often my bowels do not move for several 
days at a ti e.     
10. At times I lose sleep over worry.    
11. My sleep is restless and disturbed.   
12. I often dream things I do not like to tell 
other people.   
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TRUE FALSE ITEM 
13. My feelings are hurt easier than most people. 
14. I often find myself worrying about something. 
15. I wish I could be as happy as others. 
16. I feel anxious about something or someone 
almost all the time. 
17. At times I am so restless that I cannot sit 
in a chair for very long. 
18. At times I have been worried beyond reason 
about something that really did not matter. 
19. I have often felt that I faced so many 
difficulties I could not overcome them. 
20. I do not have as many fears as my friends. 
21. I am more self-conscious than most people. 
22. I am the kind of person who takes things hard. 
23. I am a very nervous person. 
24. Life is often a strain for me. 
25. I am not at all confident of myself. 
26. At times I feel like I am going to crack up. 
27. I do not like to face a difficulty or make 
an important decision. 
28. I am very confident of myself. 
PART III. DIRECTIONS: PLACE A CHECK-MARK BESIDE ANY AND ALL EVENTS THAT HAVE 
OCCURRED IN YOUR LIFE IN THE PAST 24 MONTHS. 





























Death of close family member 
Personal injury or illness 
Marriage 
Fired at work 
Marital reconciliation 
Retirement 
Change in health of family member 
Pregnancy 
Sex difficulties 
Gain of new family member 
Business readjustment 
Change in financial state 
Death of close friend 
Change to different line of work 
Change in number of arguments with spouse 
Mortgage over 10,000 
Foreclosure of mortgage or loan 
Change in responsibilities at work 
Son or daughter leaving home 




25 Outstanding personal achievement 
26 Wife begin or stop work 
27 Begin or end school 
28 Change in living conditions 
29 Revision of personal habits 
30 Trouble with boss 
31 Change in work hours or conditions 
32 Change in residence 
33 Change in schools 
34 Change in recreation 
35 Change in church activities 
36 Change in social activities 
37 Mortgage or loan less than $10,000 
38 Change in sleeping habits 
39 Change in number of family get-togethers 
40 Change in eating habits 
41 Vacation 
42 Christmas 
43 Minor violations of the law 
PART IV. DIRECTIONS: BELOW YOU WILL FIND A LIST OF ADMINISTRATIVE TASKS. READ 
EACH TASK AND INDICATE IN THE LEFT COLUMN THE IMPORTANCE YOU ATTACH TO 
THE TASK (0 - least important — 10 - most important). IN THE RIGHT 
COLUMN INDICATE THE PRESENCE OF STRESS YOU PERCEIVE AS ASSOCIATED WITH 
EACH TASK (0 - least stress inducing — 10 - most stress inducing). 
IMPORTANCE 
0 thru 10 
TASK STRESS 
0 thru 10 
1. Collecting, preparing, and disseminating information 
within the school and the school system 
2. Evaluating student performance 
3. Implementing educational innovations 
4. Assessing educational needs 
5. Improving staff interaction 
6. Recruiting professional personnel for the school 
7. Working with other educational agencies in the 
community (e.g., private and parochial schools) 
8. Working with noneducational public agencies in the 
community (e.g,, police, fire, health, youth, 
welfare, and judicial agencies) 
9. Managing school budgeting and accounting 
10. Maintaining the status of the school in the 
community 
11. Planning the instructional program 
12. Maintaining the status of the school in the school 
system 
13. Selecting and hiring professional personnel for 
the school 
IMPORTANCE 
0 thru 10 
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TASK 
14. Communicating performance information to individual 
staff members 
15. Seeing to his own professional growth 
16o Developing educational goals 
17. Evaluating teacher aides and other similar 
. subprofessional staff performance 
18. Interpreting and using measures of school operation 
effectiveness 
19. Orientating new staff members 
20. Dismissing professional personnel from the school 
21. Providing information in the form of reports to 
superiors 
22. Evaluating professional staff performance 
23. Transferring professional personnel from the school 
24. Enforcing school procedures, rules, and regulations 
25. Developing and maintaining contacts with formal and 
informal groups in the local community 
26o Seeing to professional growth of the clerical and 
custodial staff 
27. Seeing to the professional growth of teacher aides 
and other similar subprofessional staff 
28. Identification and resolution of long-range problems 
contributing to immediate pressures on the school 
29. Promoting and granting tenure to professional 
personnel in the school 
30. Developing performance criteria for teachers and other 
professional personnel, including assistant principals 
31. Assessing the educational needs, desires, and 
attitudes of the local community 
32. Evaluating educational innovations 
33. Implementing educational goals in the school 
34. Seeking additional materials, funds, or personnel 
for the school from the central administration and 
the board of education 
35. Handling staff grievances 
36. Articulating and communicating educational goals to 
the local community 
37. Maintaining routine student discipline 
38. Determining school procedures, rules and regulations 
39. Articulating and communicating educational goals to 
teachers and students 
40. Responding to local community disorders 
41. Scheduling classes 
42. Developing performance criteria for students 
43. Hiring, firing and promoting clerical and custodial 
personnel in the school 
44. Hiring, firing and promoting teacher aides and other 
similar subprofessional personnel in the school 
45. Seeing t.o the professional growth of the professional 
staff 
Allocating instructional resources among teachers and 
other school personnel 
STRESS 
0 thru 10 
46. 
IMPORTANCE 
0 thru 10 
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STRESS 
0 thru 10 
TASK 
47. Dealing with major school disturbances 
48. Seeking additional funds, materials or personnel 
for the school from persons or organizations outside 
of the school system 
49. Developing and maintaining contacts with parents and 
individuals in local community 
50. Developing criteria for evaluating his own performance 
as principal 
51. Formulating within the school procedures to measure 
the effectiveness of the school’s operation 
52. Evaluating clerical and custodial staff performance 
THANK YOU. YOU HAVE COMPLETED THE QUESTIONNAIRE. PLEASE RETURN IT IN THE ENVELOPE 
THAT IS PROVIDED OR SEND TO: LYTIA R. HOWARD 
SPELMAN COLLEGE 
350 SPELMAN LANE, S.k. 
BOX 1383 
ATLANTA, GEORGIA 30314 
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